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The need for a high school leadership curriculum for a small rural school district
was studied. The review of literature showed that students should be provided the
opportunity to learn leadership skills that focus on the individual, family, school and
community. By working with peers and adults, leadership students will have the
opportunity to work in real-life situations which address service-learning, character
education, and school-to-work in aligmnent with the national and state standards.
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CHAPTER ONE
BACKGROUND OF THE PROJECT

Introduction
In 1993 Washington State adopted education reform establishing common
learning goals for all Washington students.

The intent of the law is to provide

opportunities for students to become responsible citizens who contribute to their families
and communities, and enjoy productive and satisfying lives (WSCSL 1998). To this end
Washington developed academic standards, the Essential Academic Learning
Requirements (EALRS) that all students must meet. These standards are based on the
state's four learning goals. Individual school districts are to develop plans for helping
students meet the EALRS within their own programs. The curriculum should be created
locally so that it is unique to that particular community.
In 1998 National Standards for Family and Consumer Sciences were developed.
These standards help to clarify and elaborate on the Washington state EALRS.
Leadership development is a required component of approved Vocational programs in
Washington. The leadership activities of a Vocational Family and Consumer Sciences
youth leadership program, Family, Career, and Community Leaders of America
(FCCLA) addresses Washington Goals 3 & 4 (Washington State Commission on Student
Learning):
Goal 3: Think analytically, logically, and creatively, and to integrate
experience and knowledge to form reasoned judgments and solve
1

problems
Goal 4: Understand the importance of work and how performance,
effort, and decisions directly affect career and educational opportunities.

Purpose and Scope of the Project
The objective of the project is to address the need for a small rural district
leadership curriculum at the Secondary level. This project addresses the four state goals,
incorporates service learning and is in alignment with the essential acaderriic learning
requirements of Washington State.

Limitations of the Project
The limitations of the project are as follows:
1. The curriculum is designed only for levels 9-12. It may be adapted to use
at another level such as the middle school.
2. The project is based on current learning standards of Washington State
and National Standards for Family and Consumer Sciences. These
standards will continue to be updated, necessitating a revision of the
curriculum.
3. Some administrators are resistant to change and students taking active
leadership positions within the school and community.
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Definition of terms

EALRS: Washington State Essential Academic Requirements
FCCLA: Family, Career, and Community Leaders of America. A Vocational Student
Leadership program of Family and Consumer Sciences

Leadership: Leadership is when a person influences others to accomplish a mission,
task, or objective that directs the organization in a way that makes it more cohesive and
coherent (Clark, 2000).

Leadership skills: Skills that increase the effectiveness of a leader which include:
communication, group processes, management, self-awareness and human relations.

Leadership styles: The characteristics of a leader that effectively bring about the
accomplishment of a task taking into consideration the group, their abilities and attitudes.

School-to-work: Providing multiple learning options to increase students' opportunities
to pursue their career and educational interests.

Service learning: Providing students with opportunities to use newly acquired skills and
knowledge in real-life situations in their communities, and helps foster the development
of a sense of caring for others.

V-TECS: Vocational-Technical Education Consortium of States
WSCSL: Washington State Commission on Student Learning. An eleven- member
body directed by the legislature to carry out the primary goals of the state's educational
reform act passed in 1993.
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Overview of the remainder of the project
Chapter two will consist of a review of literature relating to leadership. Chapter
two will also provide a rationale for teaching leadership. Chapter three will describe the
procedure undertaken by the author to develop the project. Chapter four presents the
leadership curriculum. Chapter five contains the author's summary, conclusions and
recommendations.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE

"It is time for a new generation of leadership to cope with the new challenges
and opportunities of our world. For of those to whom much is given, much is also
required." John F. Kennedy
The review of related literature regarding student leadership presented in Chapter
2 has been organized to address the following:
1. Leadership examined
a. Leadership skills
b. Styles ofleadership
c. Group, shared, or team leadership
2.

Benefits of service learning to students and community

3.

Connections between school-to-work and service-learning

4.

Rationale for a leadership development class

5. Summary of information obtained from selected leadership, school-to-work,
and service-learning programs
There are a wide variety of definitions of the term leadership. Freiberg and
Freiberg (1996) describe leadership as a dynamic relationship based on mutual influence
and common purpose between leaders and collaborators in which they are moved to
higher levels of motivation and moral development, as they affect real, intended change.
Leadership invo Ives the structuring and initiating activities that citizens must perform if
groups (publics) are to organize themselves, establish goals and priorities, make
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decisions, settle conflicts, and in general accomplish their goals (Woyach, 1992). Clark
describes leadership as a complex process by which a person influences others to
accomplish a mission, task, or objective and directs the organization in a way that makes
it more cohesive and coherent. A person carried out this process by applying her
leadership attributes (belief, values, ethic, character, knowledge, and skills)(Clark, 2000).
Allen describes the traditional definition ofleadership in the following way (Allen,
1998):
Leadership is an interpersonal influence directed toward the
achievement of a goal or goals. Three important parts of this
definition are the terms interpersonal, influence, and goal.
•

Interpersonal means between persons. Thus, a leader
has more than one person (group) to lead.

•

Influence is the power to affect others.

•

Goal is the end one strives to attain.

There are similarities of the definitions ofFreiberg and Frieberg, Woyach, Clark
and Allen in that they all have goals that need to be accomplished whether it is a
company or an organization. The process of reaching a goal is through one leader who
influences the group and holds a powerful position. Leadership for the high school
student takes on a different role other than one person being in charge as stated above.
Individual student leadership programs still may provide the opportunity for a single
leader to lead a group to a goal on individual projects. A new approach to how we
traditionally view leadership would be that of a high school leadership class where all
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members collaborate or work as a team, building a strong relationship and sharing mutual
responsibility for the outcome. Thus, all members receive equal responsibility for the
project or projects. This group or team leadership approach is expressed by the
vocational student organization ofFamily and Consumer Sciences Education, Family,
Career and Community Leaders of America (FCCLA):
Leadership is reaching out and sharing personal skills and resources
with others. It is learning to work together - to give and take. It is
making a decision or taking a stand and being responsible for the
outcome. It is knowing when to lead and when to follow (FCCLA, 1999).

In reviewing the literature there is an agreement as to the essential elements of
leadership development. These elements for student leadership are explained by
Woyach (1992) as:

1. Motivational: Awareness and Empowerment -where students are
motivated to take personal responsibility for leadership and give
themselves permission to lead in connecting to issues that concerns them.
2. Understanding Leadership: Role and Authenticity -young people
need to learn what it is that leaders do and balance the interests of seU:
group, and other wider communities of which the group is a part.
3. Experience with Leadership: Skills and Competencies- effective
leadership requires interpersonal skills and competencies that must be
learned through experience and practice and through successes
and failures.
7

Allen (1999) and FCCLA (1999) argue that there is a need for youth to develop
leadership skills necessary to become adult leaders.
Leadership involves a set of skills that can be learned. Effective leaders are not
born; they are made (Fiscus, 1991 ). These skills include communication, group
processes, management, self-awareness and human relations that are all applicable to
adult organizations as well as to student groups and organizations. Washington State has
developed goals and objectives of these skills for student leadership programs
(Association of Washington State Principals, 1998). (See Appendix A)
The skills outlined provide the individual the opportunity to become an active
member in their home, school and community. According to Don Clark of Starbucks
Coffee Company (Clark, 2000): Good leaders develop through a never-ending process of
self-study, education, training, and experience.
In the 1920's and 1930's, leadership research focused on identifying what traits
made a leader different from a non-leader. This comparative approach (Allen, 1998)
assumes that certain physical, social, and personal characteristics are inherent in leaders.
This theory did not identify a set of traits that will consistently distinguish leaders from
followers. Behavior theorists like Douglas McGregor believed in Theory X and Theory Y
as different ways leaders view employees. Allen (Allen, 1998) reported that Theory X
managers believe that employees are motivated mainly by money, are lazy,
uncooperative, and have poor work habits. Theory Y managers, on the other hand,
believe that subordinates work hard, are cooperative, and have positive attitudes.
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Many leadership styles have been identified in government, organizations, and
other institutions. Styles ofleadership vary from person to person and may be different
for the same individual from one situation to another. (Weirtheim, 2000) describes the
Four Framework Approach Model: Structural Leaders who focus on structure, strategy,
environment, implementation, experimentation and adaptation, Human Resource Leaders
believe in people and communicate that belief, Political Leaders qualify what they want
and what they can get, and Symbo lie Leaders view organizations as a stage or theater to
play certain roles and give impressions. Any of these approaches alone would be
inadequate but we should be very conscious of all four approaches and not just rely on
one (Wertheim, 2000).
Other leadership styles identified by the National Association of Secondary
School Principals (Fiscus, 1995) and the Canadian Association of Student Activity
Advisors (CASSA, 2000) are:
•

Autocratic-the leader has complete authority and control

•

Democratic-the entire group shares in decision making

•

Laissez-faire-the leader exerts little influence or control

Fiscus ( 1995) suggests that these different styles of leadership be more clearly
understood when narrowly defined. (See Appendix B)

In all of the different styles ofleadership, the most effective style is that in which
a leader has the ability to adapt to the circumstances of the situation taking into
consideration the group, their attitudes and abilities with which the leader is working and
the task that has to be accomplished.
9

A leader as it applies to a high school leadership program is referred to as group,
shared or team leadership rather than the usual adult role of only one person holding the
leadership position. This group, shared or team leadership is defined as participatory by
Family and Consumer Sciences Education National Standards (V-TECS, 1998):
It means that everyone in the group can contribute leadership skills
and that each group member is encouraged to help make decisions
and to take action. Shared leadership results in empowered,
interdependent relationships among group members. Shared
leadership is closely related to responsible citizenship in a democratic
society. Being a responsible citizen requires taking action for the
common good of the group. Responsible citizens are concerned
about the well-being of all society members and take social action
to meet those needs.
Strong leadership training is the main focus of the Family and Consumer Sciences
vocational student leadership program, Family, Career and Community Leaders of
America (FCCLA). Members are responsible for planning, implementing and evaluating
different projects and activities. Shared leadership is the process that is used in FCCLA
incorporating the involvement of group decision-making, teamwork and democratic
process that helps students develop initiative, creativity and maturity. Through shared
leadership (FCCLA, 1999) students learn to:
•

work toward a common goal;

•

work together;
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•

work in the spirit of cooperation;

•

invo Ive all team members;

•

respect each individual;

•

agree and disagree without damaging working relationships;

•

set goals, develop plans and take action;

•

solve problems;

•

have fun and help others have fun.

The term team will be used instead of participatory or shared leadership because it
is more commonly used in the educational environment. For a group of student leaders
to function effectively as a team several important elements must be present (Kip linger,
1998). These elements would include having a common purpose with each person
contributing in an atmosphere of trust, encouragement and cooperation. Also the
individual needs of the members should be met.
Through the development ofleadership skills students are able to apply classroom
learning into real-life situations. Having a strong character based curriculum and
engaging in service-learning projects shows the community that the students of today are
a positive asset to society. (Brandel!, Hitch, Kromer, Misner, 1994) make the statement
that today many adults perceive young people as problems and treat them accordingly.
In general, they view youth as recipients, not deliverers, of service. Research shows that
there is a strong benefit of service-learning, not only to the student but also to society as a
whole.
The National Center for Education Statistics (US Department of Education, 1999)
11

released a brief in November 1999 regarding service learning and community service
projects among 6th through 12'h grade students in the United State for 1996-1999. The
brief shows how there is a growing interest of educators in service-learning. (See
AppendixC)
Community involvement is not the only reason to implement service-learning into
the curriculum.

There is a strong correlation as shown by the literature a connection

between service and academics. By participating in the service-learning projects
students have learned critical thinking and problem solving skills.

Billig describes the

broad areas on which service -learning has an impact (Billig, 2000). (See Appendix D)
Washington State has published a guide (McPherson, 1997) for school-based
service-learning principles and practices. The programs should meet the following
guidelines:
•

Meet actual community needs

•

Are integrated into the academic curriculum

•

Involve students in planning and preparation

•

Encourage students to apply academic skills and knowledge in practical
problem solving through service

•

Provide students opportunities to apply practical problem solving skills to
academic concepts

•

Give students structured reflection time in which to think, talk, and write
about what occurred during the activity

•

Foster a sense of personal and civic responsibility
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•

Expand the learning environment to include the broader community

•

Are conducted in collaboration with school and community

In addition, National Service Cooperative (1998) has designed eleven essential
elements for an effective service learning practice which are more detailed. (See
Appendix:E)
Recognizing the potential of service-learning, policy makers, legislatures, and
educators have promoted initiatives at the local, state, and national levels. The National
and Community Service Act ofl990 and President Clinton's National Service Trust Act
of 1993 are some recent and far-reaching examples of this trend (Kahne, 1996).
FCCLA actively involves students in leadership programs. The national
programs incorporate service learning, character education and school-to-work. Through
FCCLA students analyze situations, set goals, and interact with others by applying
classroom knowledge. These programs are Career Connections in which student
develop projects that guide them to discover their strengths and guide them toward a
career; Community Service Award in which students develop projects to address a
community need; Families First in which students develop projects that help them gain a
better understanding of how families work; FACTS a project in which students develop
projects that help reduce impaired driving and increase seatbelt usage; Leaders at Work
which specifically deals with students developing on-the-job projects to polish leadership
skills to prepare for a family and consumer sciences career; Star Events in which student
compete building proficiency and achievement in leadership and job related skills; STOP
the Violence-Students Taking On Prevention is the newest program in which students
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develop projects to educate their peer about youth violence.
The guidelines for service-learning projects in Family and Consumer Sciences
courses follow basically the guidelines set up by the National Service Cooperative in
1998.
Moen supports integrating service-learning as a strong key component in the
leadership class. Students not only learn the value of giving back to society, but can
readily practice leadership skills while participating in the service project (Moen, 1999).
There are a wide variety of skills and projects available for the secondary student
to develop strong leadership skills through vocational student leadership programs and
classroom curricula. The skills developed include strong components for a school-towork program.
Washington State addresses the issue of how service-learning complements
school-to-work initiatives (McPherson, 1997).
Both service-learning and school-to-work are forms of experiential
education that extend student learning into the community; the work
sites become centers oflearning. Service learning and school-to-work
programs engage students in learning experiences that help develop
organizational, team, and problem solving skills as well as the
foundation skills identified as important for employability and
responsible citizenship.
School-to-work and service-learning provide a real meaningful purpose for an
education. Students, who do not connect with the school system, do find a reason for
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learning in the school-to-work and service-learning partnership. Both school to work
and service learning are about helping youth learn the skills, knowledge, attitudes and
behaviors that will enhance their ability to succeed at school, at work and as a member of
their community (Baker, 1995).

Rationale for a leadership development class
As the literature states (Rogers, 1991) leaders are not born, but taught-either
through experience, a formal process, or both. Leadership offers the opportunity for the
student to work with peers, gain knowledge ofleadership skills and then put them into
real life experiences. These skills will last a lifetime, while giving the students the
opportunity to make a difference in their school and community they develop leadership
skills that will help them become effective adult leaders.
Character education, school-to-work, and service-learning are all essential

(J{';
elements of a successful leadership class. Character education iS the backbone to a
leadership program. The eight core standards for building character (Hodgin, 1997) are
honesty, respect, responsibility, trustworthiness, teamwork, perseverance, compassion
and fairness. The author sees these standards as being integrated into the entire
leadership curriculum. Bowers strongly supports strong leadership programs that include
activities that are fun learning, service-learning, including school-to-career and character
development activities (Bowers, 2000):
When Family and Consumer Sciences students successfully
utilize academic knowledge, thinking skills, communication
skills, managing skills and leadership skills to identify, plan
15

and conduct character education learning activities, the students
function as contributing family, work place and community
members. By participating in character education learning
activities Family and Consumer Sciences students can make
significant contributions to improving our society.
Washington State's Education Reform Act ofl993 established four common
learning goals, which apply to all Washington students. The intent of the law as stated by
the Washington State Commission on Student Learning (1998) is to "provide
opportunities for students to become responsible citizens, contribute to their own
economic well-being and to their families and communities, and enjoy productive and
satisfying lives".
The four state learning goals all address the content of a leadership class. Those
goals, which focus on raising academic standards, are:

Goal 1 Read with comprehension, write with skill, and communicate
effectively and responsibly in a variety of ways and settings;

Goal 2 Know and apply the core concepts and principles of mathematics;
social, physical, and life sciences; civics and history; geography; arts; and
health and fitness;

Goal 3 Think analytically, logically, and creatively, and to integrate
experience and knowledge to form reasoned judgments and so Ive
problems; and

Goal 4 Understand the importance of work and how performance, effort,
16

and decisions directly affect career and educational opportunities.
The Washington State Essential Learning Requirements, Washington Vocational
and Technical Education Learning Requirements as well as the National Standards for
Family and Consumer Sciences can all be met in a Leadership Curriculum.
Summary

Literature shows that there is a need for the teaching ofleadership skills in the
educational system. The educational system has a responsibility to prepare students to
become leaders. There are probably as many different ways to approach the teaching of
leadership, as there are different definitions of the term leadership. Leadership
development is a responsibility, not an alternative, for schools (Rogers, 1991). Each
district is responsible for developing their leadership curriculum. The curriculum should
be developed that is unique for the students, school and community of that district.
Federal regulations for vocational education specify that all students are to receive
leadership training as part of their vocational courses.
Family and Consumer Sciences courses through the national standards and the
student organization, Family, Career, and Community Leaders of America (FCCLA)
encompasses all, leadership, school-to-work, service-learning and character education.
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CHAPTER THREE
PROCEDURE

The author became interested in this project when teaching in the Thorp,
Washington School District.
The process for gathering information to complete the project was largely
informal. Literature related to leadership skills, service-learning, school-to-work
programs, and character education were reviewed. In addition to the reading of
literature, information was gained from conversations with current leadership teachers in
the State of Washington. The author also attended workshops relating to leadership
skills.
Past experiences was an important factor in the creation of Leadership for the
High School Student. The author, with input from a vocational advisory board and
school staff, developed a state-approved course for leadership in 1997. That curriculum
was designed to teach leadership skills and provide opportunities for individual and group
projects within the school. The course was basically student driven with guidance by the
author. Students at that time were highly motivated and developed numerous projects
involving both the school and the community.
The author has since realized that some students in the leadership class needed a
more structured course. The mandate of higher learning standards at the state and
national level necessitated the development of a leadership curriculum that is in
alignment with the state and national guidelines. The author designed a high school
18

leadership curriculum integrating service-learning, character education and school-towork programs with specific outcomes including means of assessment.
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CHAPTER FOUR

0

6.1

llJ,

A High School
Leadership Curriculum
For the Small Rural School

his cu 11 icu lu r11 co11 tai11~·~~rron-r-----j
011s a11d activites f

FORWARD
The purpose of this curriculum guide is to help the leadership teacher of Thorp School
District develop a class that is in alignment with the Washington State Essentials
Academic Learning Requirements and the National Standards for Family and Consumer
Sciences Education. This High School Leadership Curriculum guide is the result of
Leadership teachers sharing their programs and activities with the author. The author has
attended several workshops and training sessions to collect ideas for this curriculum
guide. The activity pages are not numbered so new materials can be added or activities
that are no longer useful may be deleted from each of the sections. The guide contains
materials or activities that may be copied for educational purposes only.
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GOALS AND OBJECTIVES

LEADERSHIP FOR THE HIGH SCHOOL STUDENT
A High School Leadership Class

Course Details and Description:
Grade level: 9-12
Graduation Requirements: Elective
Description: This course is designed to instruct students in the various
methods and techniques for planning, implementing and evaluating projects
related to school activities and the community. Topics include parliamentary
procedure, public speaking, group dynamics, creative visuals and servicelearning.

Learner Outcomes:
I.
General Concepts The student will be able to
•
•
•

II.

III.

Understand that people support what they help create
Recognize that each person in a group has an important contnbution
Recognize that a group consensus is more supported that the decision
of one
• Recognize that it is the process as well as the product that matters
when planning activities
• Understand that knowing the chain of command will help a person be
a more effective leader
• Recognize that values vary among people
Group Processes-the student will be able to
• Solve problems using the problem solving method
• Make decisions based on a logical process
• Brainstorm and prioritize using 1-3-6ing
• Run and participate in an effective meeting
• Plan a project using the steps in activity planning
• Recognize and understand the responsibilities of individual group
members
• Use basic parliamentary procedure
Communication Skills-the student will be able to
• Understand the importance of active listening in good communication
• Speak in front of small and large groups
• Make an effective short presentation
• Make an effective introduction
• Create an effective visual display
• Increase awareness of the importance of public relations

24
Adaptedfrom Goals and Objectives of Washington State Leadership Program (WASSP)

IV.

V.

VI.

Managerial Skills-the student will be able to
• Understand the essential elements necessary in planning, conducting
and evaluating meetings, skits, assemblies, fund-raisers, and other
projects
• Practice various problem solving techniques
• Understand time management, task analysis and time lining
• Respect established procedures, legal parameters, and financial and
budgetary management
• Demonstrate goal setting and prioritization techniques
Self-awareness-the student will be able io
• Increase their self-esteem and self-concept through an increased
understanding and awareness of self
• Increase their understanding of self through self-inventory, values
clarification, goal setting and evaluating experiences
• Increase their skills in areas of assertiveness, risk-taking, conflict
resolution, and time management
Human Relations Skills-the student will be able to
• Increase their understanding of the values of positive reinforcement,
trust, and honest communication
• Increase their awareness of social, cultural, ethnic and racial diversity,
and to increase their ability to deal with such diversity
• Increase their understanding of techniques used to develop positive
school and community climates
• Increase their understanding of the lonely/alienated students and ways
to increase their sense of belonging
• Increase their awareness of good sportsmanship and the way it can be
generated

25

Section I
Self-awareness

Introduce the concept ofa self-image. It is what you think of yourself. The term selfesteem means "to appreciate the value of'. Students in a position of leadership in a
school need to be very aware of their strengths and weaknesses.
How a student feels about him/herself will directly affect their sensitivity to others, their
ability to solve problems, handle responsibility, and have good judgement.
Becoming a person with a positive self-image is not an easy process and may be difficult
because of what the person hears others saying about them, what they are told to do, look
like, or act like. It takes determination to change a negative self-image, but it is possible.
Poor self-image is when a person feels inadequate or unhappy.
This self-image can keep a person from learning how to succeed.
If a person continually thinks or is told that they are incapable, they will soon feel that
way. Not liking yourself or respecting yourself are enormous barriers to a positive selfimage.
There are some specific exercises that will help to improve an individuals self-image at
the end of Section I.
There are several ingredients that have been identified by Fiscus (1995) as helping a
person strengthen their self-image. They include:
1. Identification with real role models
Are there people around you whom you would like to be like-not just
someone famous, but someone in your own environment? Look for
productive, self-sufficient, and reasonably happy people with who you can
identify. If you visualize yourself being like that person, you will have a
goal you can reach.
2. Identification with and responsibility for "family" process.
Family, in this case, can mean your immediate family, or more broadly, an
organization or a group to which you belong.
We all need to know that what happens in our lives and the lives of others
is a shared responsibility. Knowing that what you do affects others and that
there are real consequences of your actions and words develops a sense of
social responsibility and a feeling of belonging.
3. Faith in personal resources to solve problems.
To become a self-confident person, you must develop the ability and attitude
that will allow you to work through problems and believe that they can be
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solved by applying your own persona resources. Dependent people don't
learn how to do this and believe that solutions are purely chance. They
believe nothing can be done about the present or future except to accept it.
4. Development of intrapersonal skills.
You use intrapersonal skills to communicate with yourself These skills
include the ability to recognize and understand your own feelings, selfdiscipline, self-control, and selfO-assessment. They are important to setting
realistic goals and achieving them.
People who don't have these kinds of self-communication skills may be
easily swayed by other people and have trouble dealing with pressure or
stress.
5. Development of interpersonal skills.
Interpersonal skills can be as basic as being able to start and carry on a
conversation, but also include the ability to share ideas and feelings and be
sensitive to the feelings and needs of others, the ability to listen and respond,
and the skills to cooperate, negotiate, and share.
If you have developed these skills and practice listening, responding, and
sharing your ideas, you will be al:ile to develop friendships and be a respected
part of groups. Poor interpersonal skills can make you unresponsive,
resistant to valuable feedback, and unable to fit into a group.
6. Situational skills
Situational skills are those skills that help you to determine what kind of a
situation you are in and how best to respond to it. When you learn to look at
a situation, decide what behavior best fits the situation according to the results
you wish, and then adapt to the situation, you are showing your maturity.
For example, you may be very interested in government and wish to study
political science in college. You learn that there is a summer job in your
town hall that you would like to have for the experience, so you arrange an
interview. If you show up in jeans and a T-shirt, you may be expressing your
true self, but if you wear a suit, dress, or other "professional" attire, you may
be more likely to get the job. Deciding what behavior will help you attain
the desired outcome and adapting to that behavior is an example of situational
maturity.
7. Judgmental skills.
These skills involve the ability to recognize, understand, and apply good
judgment in your environment. In many areas, poor judgment is obvious,
such as when you become so obsessed with a sport that it begins to interfere
36
with other activities such as your studies and responsibilities at home. You
must learn to judge the consequences of things so that you can choose the
most successful path for yourself
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Appointment With Love
Focus

To increase student self-esteem through reflection and assessment

Group size

Entire Class

Time Required

1 Class period

Materials

Story, "Appointment with Love"
Student Handout:
What I Do Is Who I Am

Setting

Standard Classroom

Process

I.

Read the story, "Appointment with Love", by S.I. Kishor.
Stop reading at the designated place. Discuss the story to
This point using the questions provided.

2.

Read the conclusion. Following the reading ask the
students to take out a piece of paper and write down
their feelings.

3.

Ask for students to share their feelings/reactions with
the class.

4.

Distribute the Self Assessment Survey and allow time
for students to complete the handout

5.

Distribute a colored piece of construction paper to each
student. Have them write their name and a dream on the
paper. Encourage them to be creative with their designs.

6.

Have each student share their' designer dream" with
The class and display all dreams on the classroom wall.

7.

Close with the challenge to "Be the best that you can be
and strive for your dreams." Keep the dreams posted
Throughout the semester
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Appointment with Love
S.I. Kishor

Six minutes to six, said the big clock over the information booth in New York's Grand
Central Station. The tall young Anny lieutenant lifted his sunburned face and narrowed
his eyes to note the exact time. His heart was pounding with a beat that shocked him.
In six minutes he would see the woman he had never see, yet whose written words had
sustained him unfailingly.
Lieutenant Bradford remembered one day in particular, the worst of the fighting, when
his plane had been caught in the midst of a pack of enemy planes.
Five minute to six; In one of his letters, he had confessed to her that he often felt fear, and
only a few days before this battle, he had received her answer, "Of course you fear ... all
brave men do. Next time you doubt yourself, I want you to hear my voice reciting these
words to you: 'Yea, though I walk through the valley of the shadow of death I shall fear
no evil, for Thou art with me"' ....He had remembered, and it had renewed his strength.
Now he was going to hear her real voice. Four minutes to six.
A girl passed close to him and Lieutenant Bradford started. She was wearing a flower,
but it was not the little red rose they had agreed upon. Besides, this girl was only about
18, and Helen Taylor had told him in one of her letters she was 30. "What of it?'' he had
answered to himself "I'm 32." He was 29.
Three minutes to six: His mind went back to the book he had read in the training camp.
Eternal Love, it was: and throughout the book were notes in a woman's writing. He had
never believed that a woman could see into a man's heart so tenderly, so understandingly.
Her name was on the bookplate: Helen Taylor. He had got hold ofa New York City
telephone book and found her address. He had written: she had answered. Next day he
had been shipped out, but they had gone on writing.
For Thirteen months she had faithfully replied. When his letters did not arrive, she wrote
anyway, and now he believed he loved her and she loved him.
Two minutes to six; But she had refused all his please to send him her photograph. She
had explained: "If your feeling for me has any reality, what I look like won't matter.
Suppose I'm beautiful. I'd always be haunted that you had been taking a chance on just
that, and that kind oflove would disgust me. Suppose I'm plain (and you must admit
that this is more likely). Then I'd always that you were only going on writing because
you were lonely and had no one else. No, don't ask for my picture. When you come to
New York, you shall see me and then you shall make your decision.
"One minute to six .... he swallowed hard. Then Lieutenant Bradford's heart leaped.
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A young woman was coming toward him. Her figure was long and slim; her blond hair
lay back in curls from her delicate ears. Her eyes were blue as flowers, her lips and chin
had a gentle firmness. In her pale green suit, she was like springtime come alive.
He started toward her, forgetting to notice that she was wearing no rose, and as he
moved, a small, provocative smile curved her lips.
"Going my way, soldier?" she murmured.
He made one step closer to her. Then he saw Helen Taylor.
She was standing almost directly behind the girl, a woman well past 40, her gray hair
tucked under a worn hat. She was more plump, her thick-ankeld feet were thrust into
low-heeled shoes. But she wore a red rose on her rumpled coat. The girl in the green
suit was walking quickly away.
Bradford felt as though he was being split in two, so keen was he desire to follow the girl,
yet so deep was his longing for the woman whose spirit had truly companioned and
upheld his own through her letters and there she stood. He could see that her pale,
plump face was gentle and sensible, her gray eyes had a warm twinkle.

STOP HERE

Discussion Questions:
1. What should Lieutenant Bradford to? Should he tum and run while he still
has a chance to, or should he be true and faithful and accept the woman whose letters had
so faithfully given him the courage to face danger while he was in the army?
2. What would he do if the love which had developed through her letters was
real?
3. What would you do in this same situation?

Story Continued:
Lieutenant Bradford did not hesitate. His trembling fingers gripped the worn copy of the
book. Eternal Love, which was to identify him to her. This may not be love, but it
would be something precious, a friendship for which he had been and must ever be
grateful. ..
He squared his shoulders, stepped forward, saluted, and held the book out toward the
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woman, although even while he spoke he felt the bitterness of his disappointment.

"!. .. I'm Lieutenant John Bradford, and you ... you are Miss Taylor. I'm so glad you
could meet me. May .... may I take you to dinner?"
The woman's face broadened in a tolerant smile. "I don't know what this is all about,
son," she answered. "That young lady in the green suit, she begged me to wear this rose
on my coat. And she said that y\ifyou asked me to go out with you, I should tell you
she's waiting for you in that restaurant across the street. She said it was some kind ofa
test."
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MAKE IT A BANNER DAY
Focus:

To allow students an opportunity to express their
understanding or self though a creative activity

Group size

Entire class

Time Required

1-2 class periods

Materials

Butcher paper
Construction paper
Scissors
Crayons

Yarn
Process

Marking pens
Magazines
Glue or rubber cement
Colored pencils
Other art supplies as available

The purpose of this activity is to have each student produce
a personal banner to hand in the classroom. Each banner
will reflect the personality, history, interest, values and
goals of the individual student.
Suggestions for banner contents include:
I. Give students time to collect items from home to assist
in creation of their banner. ie., personal pictures,
certificates, awards, ribbons, etc. This approach allows
students to use their own symbols to personalize the
banner. Permit students one evening to gather materials
prior to activity.
2. Limit students to use of materials provided by teacher
and the time constraints of one class hour. This
approach emphasizes creativity and decision making
skills. No prior preparation is needed by students.
Suggestions for close to Make it a Banner Day
• Each student presents his/her own banner to the class
explaining the symbolic features
• Hang banners from ceiling
• Display banners on bulletin boards or walls in the room
• Collect banners, hand, and have students guess who
produced each banner. Banners could be numbered for
organizational purposes.
• Collect banners and hand 2-5 a day. Start each class
period allowing students time to guess the identity of
the creator
32
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•
•

Discuss how this activity aiding students in
understanding themselves
Discuss students' perceptions of others.

33

Leaders for Life (WASSP) .

,"J'e/f Assessnzent Survey
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Section II
Leadership

Leadership-What is It?
There are many defmitions of the term leadership. Freiberg and Freiberg describe
leadership as a dynamic relationship based on mutual influence and common purpose
between leaders and collaborators in which they are moved to higher levels of motivation
and moral development, as they affect real, intended change (Frieberg, Frieber, 1996).
Allen uses the traditional definition ofleadership (Allen, 1998).
Leadership is an interpersonal influence directed toward the
achievement of a goal or goals. Three important parts ofthis definition
are the terms interpersonal, influence, and goal.
•

Interpersonal means between person. Thus, a leader has more than
one person (group) to lead.

•

Influence is the power to affect others

•

Goal is the end one strives to attain

Family, Career and Community Leaders (FCCLA, 1999) define leadership as:
Leadership is the reaching out and sharing personal skills and resources with
others. It is learning to work together-to give and take. It's making a decision or
taking a stand and being responsible for the outcome. It's knowing when to lead and
when to follow.
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•

Allows for individual recognition

•

Tends to guide, not rule

•

Often submerges his or her self in the group's identity

The "delegating leader"
•

Defines a problem and the boundaries within which it must be solved
then turns it over to the group to work out a solution

•

Sets a few guidelines

•

Tends to make a secretarial function or resource person identity

•

Often does not announce his or her own ideas
The "joining" and "delegating" styles of!eadership are most prevalent
and/or effective in small groups, highly motivated groups, groups with
a high tolerance for ambiguity (where members need little direction
and are comfortable with a wide area of freedom), groups with a
relatively strong need for independence, groups where the members
understand and identify with the goals of the organization, groups
where the members have the necessary knowledge and experience to
deal with the problem, and/or groups where the members expect to
share in decision-making.

For a leadership class, group, shared or team leadership will be the most effective.
Family and Consumer Sciences Education National Standards describe shared,
participatory leadership (V-TECS, 1998):
It means that everyone in the group can contribute leadership skills and
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that each group member is encouraged to help make decisions and to take action. Shared
leadership results in empowered, interdependent relationships among group members.
Shared leadership is closely related to responsible citizenship in a democratic society.
Being a responsible citizen requires taking action for the common good of the group.
Responsible citizens are concerned about the well-being of all society members and take
social action to meet those needs.

In FCCLA students learn:
•

Work toward a common goal

•

Work together

•

Work in the spirit of cooperation

•

Involve all team members

•

Respect each individual

•

Agree and disagree without damaging working relationships

•

Set goals, develop plans and take action

•

Solve problems

•

Have fun and help others have fun

For a group to function as a team, several important elements must be present (Kip linger,
1998):
•

Common purpose

•

Each person contributes

•

An atmosphere of trust, encouragement, and cooperation
39

•

Open communication

•

Individual needs are met

•

An understanding of the process

•

Synergy
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QUALITY LEADERSHIP
Focus

Group Size

Time RPf!Uired

Materials

To determine the componentS of quality leadership through an
imroductory leadership activity.
Entire class

1 class period

Butcher paper
(4 sheets. taped to front of classroom)
Marking pens
Grab bag of 25-30 miscellaneous items
(i.e.- junk drawer items, small toys, souvenirs. desk supplies)
4x6 index cards
(pre-lenered A-Z, one lener per card)
Student Handout: My Leadership Qualities

Setting

Standard classroom

Process

1. Practice group brainstorming as a warm-up. Stress that the
goal will be creative, free thought. Prior to the "group
storm", review the rules of brainstorming:
1. Free thinking
2. No put downs, don't evaluate
3. Maximize ideas (quantity not quality)
4. Time limit
2. Allow I minute for the group to brainstorm the uses of a
randomly selected item from the sack ( i.e. eraser. rubber
band). Work to build enthusiasm and comfort with the
process. Repeat using another item. Celebrate unusual.
creative. and rapid concributions. In this warm-up it is not
necessary to record answers.
3. On paper, have students individU<Jly brainstorm the
components of quality leadership for two minutes. Stress
that this is a personal, quiet activity. Challenge them to list
at least 12 ideas.
4. Record the individually brainstormed ideas on the butcher
paper in front of classroom. An effective technique for this
is to ask for 4 volunteer recorders. Have them sequentially
write every fourth item. Allow about 5 minutes.
41
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S.

Disoibute the alphabetized 4 x 6 index cards. at least one !X'
student. If enrollment is greater than 26 have duplicate <:J.rc,
of some leners. If less than 26 give some student'
additional cards.
'

6.

InsU"Uct the students to list at lea,t one leadership yual1t\
beginning with the letter on their card. llm could be a ",or_:
or a phra,e. Have the student.' share their etrt1' arh! d1,11
them in the classroom.

7.

Have students sit Ui a large circle. Pa" the grab bag ctruu11,:
the circle and have each student pick an item without
looking. ln tum. each srudent will explain how that 1te111
represents a leadership quality they possess. Collect 11ern,
Allow 20 minutes.

8.

Rerum chairs tO their nonnal arrangement. Have student;
complete the stude11t handout. My Leadership Q11a/i1ies
Collect from students and preview before tomorrow·,
lesson.

9.

Prior to utilizing the follow-up lesson. "FAMOUS
LEADERS", the tea':~erwil\ need toco111p1k a list ulthr
A-Z Leadership Qualities created by the group
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FAMOUS LEADERS
Follow-up activity to QUALITY LEADERSHIP

Focus

Group Size
Time Required

Materials

To enhance self-understanding and develop personal lcader,hip
goals by identifying the trail.S of famous leaders
Enme class
I class period for activity and project assignment
l class period for research in library and preparation
2 class periods for oral presentations
Butcher paper and marking pens
(or chalkboard)
Compiled list of leadership qualities from previous day
(one copy per student)
Video camera (optional)
Post-It notes

Setting

Standard classroom and library

Process

Day 1:
I. Disaibute the list of leadership qualiues. A-Z to students
Review the process from the prior day. Ask students to
think of people. past or present. who exemplify the
qualities they have identified. Pick .:\ students to record
srudent responses (encourage different students to
volunteer). Teacher facilitates the listing of leaders.
Challenge studenl.S ro consider different areas of
leadership, (i.e. political, social, m.ilirary) as well as
leaders representing diverse cultures and groups. Allo"
3-5 m.inutes for brainstorming. Students may need some
prompting. Suggestions include:·
Susan B. Anthony. Barbara Bush. Cxsar Chavez.
Wall Disney. Alben Einstcrn. Dv. ighi
Eisenhower. fane Fondo. M:ihaima Gandh1. Bill
Ga1cs. Mikhail Gorbachev. Allolf H11ler. Sall;i;un
Husst:1n. Lee lacocca. Thom:J-; Jcffer.)Of\. \1:.igic

Johnson. Helen Keller. John Kennelly. M:irl!n
Lu1hcr King. Jr .. Abraham Lincoln. '<clson
Manuelo. Mao Tsc-1ung. Ro<a P:irk" George
Pa11on. Cheif Seal th. Norman Shw:im.koph1.
Glona S1einem.

43
leaders fur lije l WASSP)

1

Students will select a leader ro research. Determine the
requiremenrs for the research assignment and present these
ro the class. The paper should consist of 3 sections: Bnef
biographical sketch. examples that illusrrate pos1uve u-o.1t,.
and crairs the studenrs most adrrure about the leader and
wish ro emulate. Have students repon to the library. end
allow the remainder of the penod for resew.rch.

Day 2:
I. Return ro the library for a penod of research and
preparauon.
Dav 3:
I. ·Students will begin oral presentations to the cla". You 111a'
chose to video tape the presen[;Jcions to use at a later tune.
Possibly in a communications unit on speech comparhL111.
improvement. and evaluation.
2.

In closing. facilitate a discussion about what the studenrs
have learned about themselves and others. D1scuss1on
questions could include:
al Wha1 is your dcfin1uon of lc:x.lcrsh1p?
bl Have your ideas about lc;idcrslllp changed?
c) ?..re there qualities or trail'\ we could a:i1 10 our ong1n:.d l1s1'
Stress that leaders alsv ha\e . -. eaknt'.\.\eS and h1nc ... 11r>..t't1

:. ·

V\"trcon1e thc'n1

3.

Refer studenrs back to student handout. .\1y Leadership
Qualities. from a prior lesson. Allow ume for addtt1u1h ur
modifications. The students cw.n reier ro their derned tro.1t,
for future goal setcing accivities.

4. To draw a link between the A·Z list and the CTaJL> of fa1110u,
leaders have students write the name of their leader on
several Post-It notes. Students will affix the note(sl under
the card or cards describing the traits of that leader.
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Section III
Goal Setting
Setting goals is one of the most important aspects of success.
Goals need to be specific and realistic.
The benefits of goal setting are clearly outlined by Fiscus (1999):
•

The provide a sense of direction

•

They motivate us

•

They make us feel good about ourselves and what we do

•

They point out strengths, which can be used to overcome obstacles and make
us aware of weaknesses so we can begin to improve them

•

They help us visualize what is important, plan actions to achieve the goals,
and then carry them out

•

They help us make decisions

•

They make us responsible or our own lives an make our group responsible for
its own success or failure

•

They force us to set priorities

• · They make us feel committed
•

They develop better group morale be giving a sense of past victories and
providing a stimulus for present success

•

They measure both individual and group progress

•

They sharpen our leadership skills
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Goals must be clearly defined. They must be realistic, attainable and challenging. A
time line must be followed so that there is a target for completion. Goals may be flexible
so that another means of attaining the goal is possible from the original plan.
Groups working on a goal need to created by all members of the group and each member
of the group should receive some benefits from reaching the goal ..
There are several processes to use in setting goals. A popular method is the
brainstorming, setting of priorities, selection of activities or projects to help achieve the
goal and develop action plans.
FCCLA has an effective plan for setting goals. ( See end of Section IV)
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Strategies for Generating Ideas
Brainstorming

Brainstorming is a method of generating ideas from as many people as possible in a short
period of time. Remember these simple rules:
• The goal is to generate as many ideas as possible.
• Avoid value judgements and put-downs.
• All ideas should be counted. You are after quantity.
Tips for Success
• Warm up for brainstorming by practicing first. What are the uses for a spoon? How
many uses can you generate in 60 seconds? Practice a second time with another
common object.
• When brainstorming in a group you may want to appoint more than one recorder. By
alternating the ideas between three writers they can keep up with the flow of
suggestions from the group.
Brainstorming works well to generate lots of ideas quickly. One drawback is that
sometimes ideas are heard only from the loudest, most vocal members of the group. For a
broader representation that includes ideas from all members you might try the techniques
of l-3-6ing.
1-3-6ing

Step 1 One On your own
This is individual brainstorming. All participants write down their ideas on the
topic. Be as creative and crazy as you can. At this point don't worry about the
"workability" of each idea.
Step 2 Three With two others near you
Combine your lists. Do not eliminate any ideas.
Step 3 Six
Join with another group of three
Share your lists. Prioritize by selecting the top five-ten ideas from your
combined lists. Put these top ideas on butcher paper. Post your list.
Step 4 Idea Sharing Share lists with other groups
A reporter shares the list of ideas with the entire group. Ideas are clarified if
necessary. Duplicate ideas are eliminated.
Step 5 Value Voting Members vote for their favorite ideas
Adhesive dots or gummed stars work well for voting. Three to five votes per
person allows them to weigh their choices.
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Step 6 Take Action Make the project happen!
Rank order the results of the group vote. Select committees, and begin project
planning.
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Decision Making Strategies
Fist to Five .... A quick technique used to assess the feelings of the group.
Strategy: State the topic under discussion, and then on the count of 3, group
members raise their hand to show their decision as fo !lows:
Fist: "No way, I'll fight the idea"
1 finger: "I don't like the idea."
2 fingers: "I'm neutral"
3 fingers: "The ideas is 0 K."
4 fingers: "I really like the idea."
5 fingers: "I'm wildly enthusiastic about the idea and will promote it."
After the show of hands ask those who showed a fist or a 1 to to explain why they would
"block" the idea
• Advantages: No equipment or special materials needed. Easily observable. Several
degrees of choice. Identifies items that can be resolved quickly or need further
discussion.
• Disadvantages: Limited to one item of choice. Group members may be influenced
by others. Lack of private vote.

Majority Voting ..... A democratic approach to seeking a solution.
Strategy: Vote is taken by paper ballot, raising of hands, standing, voice vote
(greater volume), or by machine. One vote per member.
• Advantages: Commonly accepted. It can take place in any situation. I takes little
time.
• Disadvantages: Tends to divide groups. It can create definite "winner" and "losers"
and may alienate "losers". Those who lost the vote may not support the decision. If
the. vote is close, a recount is often necessary.

Value Voting •..•Allows all participants to vote on many ideas.
Strategy: Each person has a designated number of votes (3-5), to be cast as he/she
chooses. Often used as the final decision-making steps in l-3-6ing.
• Advantages: High degree of ownership. Allows for more than one choice.
Highlights other positive ideas for future reference.
• Disadvantages: Time consuming. Requires voting materials (butcher paper,
adhesive dots or stars).

Consensus ....... Provides for total group support of the decision
Strategy: The group discusses the issue to reach a decision which all can accept,
one which is best for the group rather than best for the individual. Compromise
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•
•

may be needed, but in true consensus voting is not used. If it is impossible to
reach a decision by consensus, you should have an alternative decision making
strategy ready.
Advantages: High degree of group satisfaction and commitment to the decision.
Disadvantages: Time consuming. Requires effort from everyone.
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Section IV

Project Planning
Project planning is the organizing, managing and implementing of projects.
This process takes time to learn and must be well organized to reach the goals as
suggested in Section III.
It is necessary for the students to very well organized or self-managed in order to

balance out school-work, extra-curricular activities in addition to leadership class
projects.
Keeping a schedule or daily planner is necessary for each student in leadership.
A student can begin the process of organizing their time by taking inventory of their own
daily, weekly and monthly schedule.
To help with the self-organization, scheduling blocks of time to work on specific
goals. It might be necessary to rank the "to do" list in order of priority. A caution is that
sometimes the unexpected does happen. It is best not to schedule something for every
minute of the day. It becomes too stressful not to allow any down time. A problem some
leadership students have is over-extending themselves.
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DYNAMIC DECISIONS
Focus
Group Size
Time Required
Materials

Entire class
I class period
Jar filled with jelly beans. candy. or beads. etc.
Seven 3x5 cards
Teacher Resource: Decision-Making Method Definitions
Student Handouts: Follow-up Questionnaire

Setting

Standard classroom

Process

Prior to Class
Cut and glue a decision-making method definition t0 each 3x5
card. Set a large jar or container of jelly beans, candy. buttons
or any small items, in front of the class.

Variation:
Using the same dec1sio11mak1ng nierhods. ha\·e

groups create a useful
"product"

To increase the student's understanding of the concepts of group
dynamics and decision making processes.

or or her

challenge of your choice
C1l'e ihem /imi1ed //ems
wi/h which 10 build 1his
product. i.e. index cards.
paper clips. e1c. Their goal
1s 10 design some1h1ng
useful for school.

Activity
I. Inform the class they will be asked to estimate how many
iterns are in the container.
2. Divide students into groups of 4-6. Give a member of each
group a notecard containing a decision-making style. Each
group must estimate the number of items in the jar using the
assigned decision-making method.
3. Have each group present their estimates tO the class.
4. Each group member will then individually complete the
student handout, Follow-up Questionnaire.
S. Group members will share their responses with each other .
Follow-up with reports, to the entire class, from grnups as to
their method and how individuals felt about their role in thetr
groups.
6. If time allows, go over each method and discuss possible
situations in which one method might be more effective than
another. While some merhods are 11ot preferable to some

group members. students should recog11i:e that some
decisio11s are made i11 such ma1111ers. Srwlents should 1n· ro
discover realis1ic examples of each me1hod i11 1heir scho;J/.
comm1111i1y, cou111ry or world.

52
Leaders for Life (W ASSP)

(DECISION-MAK/NG

METHODS J

Teacher Resource
L:se this information to discuss decision making methods with the class. Make a copy and cut apan
the individual methods. Anach each method to a notecard and disuibute to groups for the activity.
Leader decision only.
One member is appointed leader by the teacher. This person
controls the entire group and is responsible for deciding how
many items are in the jar.
Expert member decision only.
The teacher appoints a student in the group with the most
background in math. Only this student is allowed to make a
decision.
Decision determined by members average.
Members of the group examine the problem and make their
own independent decision without input from others. The
recorder asks members for their estimate, adds the estimates
and divides the sum by the number of group members. The
decision becomes the average of the group.
Leader decision based on member input.
The leader is appointed by the teacher. Group members
share their opinions. The group leader then makes a
decision based on the input given by group members.
A committee of 2 group members makes the decision.
The teacher ~ppoints 2 group members. They make their
decision together without input from other members.
The majority vote is the choice of the group.
Each group member estimates the number of items in the
container and the group votes on which estimate will be the
group ·s decision.
Decision determined by consensus.
All members of the group panicipate in a discussion as to the
contents of the container. The discussion continues until all
members agree on an answer which will be considered the
group's decision.
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Dynamic Decisions

Follow Up Questionnaire
Respond to the following questions:
1. Did you feel important and significant to your group?

2. How much were you able to contribute to the group process?

3. Did you agree with the group decision?

4. Do you feel you had an influence on your group?

5. What was the atmosphere in your group like during the
decision making process?
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FHA/HERO Planning
Process Overview
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FHA/HERO Planning Process
Worksheet
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Adult Leadership Camp, Cispus
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L€ad€1{5hip C1a5s W€€l{ly Goa15 and €valuation
Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Date. _ _ _ __
E•;aluation Oates

---------~

Individual Goals for the Week - What do you wish to accomplish?

Council Goals i!Jr the Week - What will be accomplished for each project assigned?

I
Weekly Individual and Council Evaluation - How successful were you and your Council
in accomplishing your goals for the week?

-- .

'

'

'

.
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YEAR
:).10NDAY

Month
TUESDAY

FRIDAY

WEDNESDAY THURSDAY

_J

_J

SAT.IS UN.
UsAT.

_JSUN.

LJ

_J

_J

_J

_J

UsAT.

LJ

LJ

LJ

_J

_jSAT.

_JSUN.

u

u

_J

u

_J

UsAT.

UsuN.

_J

_J

_J

u

UsAT.

UsuN.

_J

_J

u

u
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LJ

_j SAT.

Reminders

(

THINGS TO DO THIS MONTH

MEETINGS TO HOLD THIS MONTH

-

IMPORTANT THINGS TO REMEMBER

PEOPLE TO SEE THIS MONTH

PHONE

'

*NOTES*

f,?

ADDRESS

Things To Do Today

DAY _ _ _ _ _ __
Appointments and Telephone Calls:

Done

""
1.

3.

4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
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,

,_.f,n

15:.

.

....... -- -

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

Event Planning - Organization Worksheet
Event: _ _ _ _ _ _ _ __
Date: - - - - - - - - Participants:

Things to Make:
Name tags
Posters
Flyers
Food

Participant Addresses/Phone/Fax:
Activities:

Drink

Facility Needs and Times:

Pens/Pencils/Tape/Paint/String/etc.
Check-a ff lists

Timelines for task completion:

Student Responsibilities:
Greet Participants
Guides
Check-in
Coordinate Activities

Outside Personnel to Schedule/Hire/Invite:
Speakers
DJ
Photographer
Parents/Chaperones
Teachers
Performers

Mailings/Fax:
Introduction letter
List of participants
Final agenda
Thank-you Letters
Invitations to speakers

Needed Equipment and Location:
Portable Stage
Sound System CD
Tape
Mies
PAC Stage
Light Board
Spot Light
Tables and chairs (for sitting)
Tables (other)
Bleachers
Rides/games
·.'"· "- :c .. _,.

Communicate What to:
Teachers DHS Students Parents Administrators News mediaBusinesses Forms:
Facilities use
Purchase Orders
Personal Services Contract
Fund Raiser Request
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ACTIVITY PLAN SHEET
Title of Activity - - - - - - - - - - - Proposed D a t e - - - - - - - - - Type of Activity

D Campus Improvement
D Fund Raising
D Spirit

D Class Competiton D Educational
D Service

D Recognition
D Unity

Sponsoring Group/Organization _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Planning Schedule:
Tasks to be Accomplished

I

Date
Due

By Whom

I

Special Notes

I
I

I

I

I

I

I

I
I
"

I
I

'

..

Proposed Audience: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Projected ASS Expense (if any)
Descriction of Items

$ ------------------Accroximate #

I

I
I
I

I

Cost

I

Total

I

i

I

!

Submitted B y : - - - - - - - - - - - - - - Today's D a t e : - - - - - - - 65
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'

I

I

Section V
Communication

Good communication skills are important for successful leadership and group
involvement. Being able to communicate clearly and effectively are powerful leadership
tools.
Communication can be defined as an exchange between people. It can be verbal
and nonverbal, written or spoken, one-way or two-way.

Written Communication

Public communication very often involves a simple thank-you note. After any
event, activity or donation, an appropriate thank-you note must be sent. This would
include speakers, store donations, individual donations, etc. A personal thank-you note
may be hand written but a thank-you note from an organization (always signed by an
individual) must be typed on the letterhead of the group.
Another written communication would be the sending of a memo usually
regarding an event that is going to take place. This memo is sent as a reminder to
teachers as well as committee members.
After the conclusion of a project it is important that a written report be submitted.
This report would include dates, expenses with a treasurer's report, decorations, music
suppliers and an evaluation of the event. This report can be referred to in the planning
for similar events.
Other written communication would be the signs or posters used in advertising an
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event. There are several guidelines to making effective posters.

Presentations and speeches
Speeches and presentations may cover a wide area from simple daily
announcements over the school public address system to presenting a project to a service
club. Learning how to properly introduce a speaker and writing press releases are all
types of speeches that a leadership student must be knowledgeable about.
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STAY TUNED FOR FURTHER
ANNOUNCEMENTS
Focus
Group Size
Time Required
Materials

Additional

To practice writing effective promotional releases.
Entire class
1-2 class periods
Student Handouts:
Writing and Producing an Announcement
More Ideas for Creative Announcements

Setting

Standard classroom

Process

1. Detennine the approach for the lesson. The goal of the
lesson will be to have srudents produce their own creative
public announcement or bulletin announcement. You may
wish to use some of the following formats:
v' Select an actual project. with a theme, which needs
promotion. (dance. homecoming. staff appreciation
week)
v' Brainstorm theme ideas for a project which needs
promotion. (dance, homecoming. staff appreciation
week)
v' Assign each student a different project such as an
upcoming game. a fundraiser. etc. and have them select a
theme for their promotion.
v' Brainstorm ideas and themes. Make announcements
for selections.
v' Survey school clubs who are planning activitks or
projects and produce promotional announcements for
them.

A cti>ity

Ii ave sfluients '•••rlle a

Public Service
An11ou.nceme111 for iocal

radio. h1ghligh1111g

school even rs or an
educanonal topic

2. Discuss student handouts, W riling and Producing an
Announcement and More Ideas for Creative
Announcements.
3. Have srudems write several announcements based upon the
theme(sl selected.
4. Allow for some kind of presentation. Students can record
announcements or produce a daily bulletin.
5. Have students edit and evaluate each other's work.
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6. Finished. evaluated and edited products can be submitted for
actual use. 68

WRITING AND PRODUCING
•••••••••••••
•
•
•

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

••
•

•
•

ANNOUNCEMENTS

•• • • • • • •• • • ••

Hor T1Ps:
v
v
v

Use a catch phrase or theme
Keep your message brief (15-30 seconds)
Mention:
Who
What
When
Where
Why and How (if essential to the activity)
v Use a character voice to give your announcement a
professional touch:
A famous person says ....
v Try using sound effects or catchy background music.

•
•
•
•
•
•

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•
•
•
•
•
•

SAMPLE ANNOUNCEMENT
Event Information:
·After-game dance
• Rival team game
·October 31
• 9:00 pm-midnight
• School cafeteria
• Sponsored by
the Junior class
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Sample:
You're too old for Trick-or-Treating,
but that doesn't mean you have to
stay home on Friday! After we
stomp the JHS Rams on October
31st, don't forget to head for the
cafeteria. Join all us creepy creepers at the aftergame danc8 and howl
from 9 pm 'til the witching hour of
midnight. This ghoulish occasion is
sponsored by the junior class and
the cost is a mere treat: $3.00 with
costume and $4 without. So, come
booQ@ie the night away. We'll have
a howling good time.

•
•
•
•
•
•
•

••
•
•
•
•
•

•••••

~

MORE IDEAS FOR CREATIVE ANNOUNCEMENTS -

USE A THEME TO ANNOUNCE
THE NEXT CLUB MEETING

Top o'the morning' to all ye lS.fy_
Clubbers! Come to our St. Patrick's
day Party and meeting tonight at 6:00
PM. Wear all the green you can.

Do you have trouble remembering your dad's
birthday? Your girlfriend? Your boyfriend?
We have the answer. It's just one of the 365
reasons you should buy the Community Birthday Calendar today. The sale ends October
5th. Calendars available in the student store.

BE CREATIVE
AND TRY
SOMETHING
NEW TO UTI·
LIZE A THEME

REMIND STUDENTS OF A
UNIQUE PRODUCT THAT
IS BEING SOLD

Friday Night Main Event: All you "Big Time Dance
Fans". Let us put the moves on you. For only
$3.00 you can have a night of "flying mares,
airplane spins, karate thumbs, body slams, and
pile drivers! Who knows .... maybe Hulk Hogan
and Rowdy Rodney Piper and the Junk Yard Dog
will be there to rock out.
·

Multiple Choice:
Name the correct way to shake the end of the semester blahs.
a. Play bingo with your grandmother at the Elks.
b. Stay home and watch "Full House" with your little
brother.
c. Come to the after-game dance and get wild and
crazy with your friends.

USE A TEST
OR QUIZ
FORMAT

THE POSSIBILITIES ARE ENDLESS. TRY ONE OF THESE:

Produce a rap "Yo baby ..• "
Write a poem ·~ses are rea .. :·
Make a news reporfO "Hot off the press ... "

,.,,
Leaders fior lifi
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POSITIVE PRESENTATIONS
Too often the way you present your ideas prevents them from being accepted. even when the ideas are good :md/or tile
message ts appropnate. Most positive presentation is common counesy. but it 1s amazing how powerful and
1mponant it is to leadership. 11·s the .. presentations .. thai you make daily that make the difference. i.e. a quick
quesuon for your advisor. asking a faculty member to chaperone a dance. or asking the school board to change a
dJSD1Ct policy.
Some of the Strategies and Techniques for Positive Presentations are:
I. Your body talks louder than you do.
• 60% of communication is through body language.
• Remember the .. SOFTEN" model.
• Avoid negative gestures.
• eyes rolling
• sighing
• drawing while some is speaking.
• clock watching
• poor posture
2. Dress appropriately for the circumstances and your audience.
3. Verbal message· in order to present yourself positively. you must have all the information you need and
express it precisely and succinctly.
• Make educated comments. Know what you are talking about. &! org:mizro

am well prepared.

• Be 1n concrol :rd command of your emotions ·convince. don ·1 argue.

• Think before you speak.
• Be sure you discuss your °'3 in proposal form not '"this is what we·re gonna do! 1!!

• Use language appropriate to the audience.
• Periodically summarize :nl paraphrase what has been discussed

;rd decided.

• Use statements that increase group ownership. ··How could WE solve this problem? What
suggestions do you have for us? How can you help us?" Your message has to be: '"WE can do a
beuer job with your input than without. Advise us:·
·Use

·r statements or ·we· statements instead of '"You- statements.

• Apologize when appropriate.
4. Be considerate of staff members time.
• Ask them ... Is this a convenient time to talk about this or should we make an appointment for
later"' I can meet with you at these times ...
5. Compromise when appropriate. and commumcate when you are:
• willing to abandon ideas.
·willing to modify ideas.
• unwilling to modify ideas.
• unable to modify ideas.
• unable to abandon ideas.
6. Other suggestions:
• focus on problems am issues. not people am personalities.
•at ti'1'.es it may be reasonable to accept :lffther persons decision. (Put yourself in the other
Leaders foP1W."lfrA~'if's.)

(~_P_O_S_IT_IV_E_P_R_E_S_E_N_TA_T_l_O_N_s_c_E_N_A_R_lo_s~J
I. Your senior class selec1ed lhe ML Burley Convention Center for the prom location. You JUSt
received word lhal due 10 scheduling problems. your reserva1ion has been cancelled. Your
School Board has a 60 mile aip limitation (you can't have an event furiher lhan 60 miles awa>
Crom school w11hou1 School Board approval). Everylhing wi1hin 1he 60 mile radius is alreadv
booked. The Prom Commit1ee has found a place in Seattle which is ou1s1de lhe 60 miles. You
will need to ask the Board permission to go .
., The Adminisrration is very concerned abou1 lhe communi1y perception of gang rela1ed activi1y at
school. To conrrol the possible negative image and gang infilrration. the school administralion
has decided lO prevent studems from wearing any professional foo1ball leam's jackel since they
might be consrrued as being gang rela1ed. You will need to go to the adminisrra1ors to seek
permission to wear Seahawk jacke1s.
3. The ··condom al School" issue was raised a1 lhe last ASB meeting. The school has an increasing
number of teen pregnancies in addition to students who have lested HfY posi1ive. The student'
believe the school nurse and/or counselors should be able to dispense condoms at school. The!
have appointed a comminee m bring this reques1 lO the Principal and the School Board .
.:\. Senior graduation is approaching. The senior class wants to decorate their caps before lhe
ceremony. The principal is concerned about proper decorum during the ceremonjes and banned
all modifications to caps and gowns five years ago. You are to go to the principal to seek a
change in the policy.
5. Mudd Flatt High School has a new principal this year. He seems to be a nice person and an
effective administrator. However. he and his fellow adminisrrators a1 Mudd Flatt High do not
care at all about activities. New ideas or projects brought to him are rejected outright. As a
result. spirit and enthusiasm at the school is waning. The student council has asked you to seek
permission to have a spring fling.
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INTERESTING INTRODUCTIONS
Focus
Group Size
Time Required
Materials

Setting
Process

To make proper introductions in both large and small groups.
Entire class
1 class period
Teacher prepared introduction based on established criteria
One 3x5 card for each student
Optional: podium or lectern
Srudent Handout: Interesting Introductions
Standard classroom
I. Ask the class:
Why do we introduce guest speakers?
How do introductions effect the presentation?
Have you ever heard a really good introduction?
What did you like about it?
2. Distribute and discuss the student handout, Interesting
Introductions. Review the effective elements in an
introduction.
3. Model an effective introduction using the handout criteria.
4. Each srudent will interview an available staff person. Seek
prior approval of the staff members. Students will need to
leave class to complete the interview.
Note: This lesson is most effective when the student learns
an interesting fact abou·t the staff member they can include in
the introduction.
5. Randomly select 3-5 students to present their introductions
in front of the class. Staff members being introduced will
not be present.
6. During the next week have each student present their
introduction during the opening and closing minutes of
class.
7. After completing all the introductions, review the
components of effective introductions.
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INTERESTING

INTRODUCTIONS

RATIONAi E FOR THE !NIROD!ICTION·

1. Io gain the attention of the audience. Wait for silence!
2. Io recognize the expertise of the speaker. (Why is this person speaking on this topic'')
3. Io inform the audience of the topic of the speech.
SIGNIFICANT POINTS TO REMEMBER·

1. Gather information from the speaker well before the assembly. Ask for a resume if·
possible. Make cenain that you can pronounce their name correctly.
2. Rehearse before your introduction. concentrating on the opening and closing.
3. Make arrangements (when and where) to meet the speaker before the program.
4. Introduce yourself to the speaker(s) when you meet. Introduce him/her to other
significant staff members.
5. Keep attention focused on the speaker rather than drawing attention to yourself.
THE INTROD!ICTJON·

I . Introduce yourself to the audience.
2. Briefly introduce topic.
3. Name the speaker and inform audience of the speaker's background and qualifications.
(See 3 x 5 criteria card.) Mention the speaker's name several times.
4. Welcome the speaker to the microphone/podium with some variation of:
"And now /er us welcome John Doe".
"fr is my pleasure ro introduce Ms. Sarah Jones ro you. Ms. Jones"
"Please join me in welcoming Dr. Bill Cosby"
5. Be enthusiastic but limit your comments

to

2-3 minutes.

NAME (INCLUDE ANY TITLE):
EDUCATION:
EXPERIENCE:
AW ARDS AND HONORS:
ADDmONAL INFORMATION:
TOPIC:
74
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Gather this
information
and write ii on
a 3 x 5 card.

------<(Notes on News Releases

)f----

l. The heading of the news release needs to provide a contact person and their
telephone number, as well as the date of the news release.
2. News releases must speak to the 5 W's:

who
what
when
where
why
3. Remember to keep your remarks brief and to the point.

4. Come up with a "hook" to catch the attention of the people who read your
news release and to create interest. Catchy phrases. play on words.
acronyms. or humor can be valuable.

5. Neat and professional looking copies are necessary. Use a word
processor or typewriter

to

make a good copy. Remember to double space

the release.
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NEWS RELEASE
FOR IMMEDIATE RELEASE

Contact: Shannon Clark. Student
Prince Rainier High School
(80 l) 533-3032

March IO, 1992

WHAT:

Prince Rainier High School students will plant l 00 Hawthorne crees along
Ylain Street to celebrate our towns IOOth binhday between April 8th and 10th.
When the final cree is planted, a time capsule enclosed in a concrete casing
from the City Historical Society will be buried next to the cree.

WHO:

Thirty-four students from Ms. Seidelman 's Leadership class worked with
city officials and planners

to

organize. order trees. and set the pluming

schedule for this project.

WHEN:

April 8-10, 1992. The class project will commence at 8:00 a.m. on April 8th
with an announcement of the towns IOOth binhday by the mayor. Mayor
Juarez will give a short presentation and start the project by cutting the official
orange ribbon. The planting will be from noon to 6 pm on each of the three
days.

WHERE:

Beginning at City Hall on First Street head.i;ig south. trees will be planted
every 50 feet all the way to Fifth Street.

DETAILS:

The students raised $5000 from a bowl-a-thon to purchase the trees. The
telephone company will be using their equipment to dig the holes. The
"Crescent Grove" variety of Hawthorne are native to our area. Members
of the local Lions. Eagles '4i!d Kiwanis clubs will be assisting the students
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with the planting.
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STEPS TO SUPER SIGNS
1.

GRABS YOUR ATTENTION
·Visuals should be interesting, colorful and creative.
·Their appearance should draw you to read them.

2.

HAVE A BORDER
• A border will "lift" your visual off a drab wall.
• Creative borders can create the illusion of movement.
·Borders can be created with actual lines or with open margins.
·A poster should have a border of at least one inch on all sides.
• For the best effect try to bottom weight with a slightly larger
space at the bottom of the poster.

3.

HAVE CONSISTENT LETTERING
• Select a lettering style that is easy to read.
·Limit your lettering styles to no more than three per poster.
Too many styles will make a cluttered poster!
·Lettering height should be consistent within a word, unless for
special effect.

4.

HAVE A THIRD DIMENSION
·Gimmicks are the most effective way to attract the reader.
·Try to create the illusion of the poster jumping towards you.

5. INCLUDE ESSENTIAL INFORMATION
• Keep basic information direct and to the point
·A reader should be able to get all the information as they walk past
the poster in the hall.

6.

PAY ATTENTION TO DETAIL
• Check and double check spelling.
·Draw pencil guidelines for lettering. Remember to erase when done.
·Never slant words down. Slanting up for effect is O.K.
·Use yellow as an accent. It is difficult to read as text on white paper.

77
Leaders for Life, WASP

POSTER MAKING TIPS
Effective posters are important communication tools in most educational
endeavors, including many phases of leadership training. The following tips are
respectfully offered in hopes of assisting you in the production of posters which
communicate, convince, inform, attract and impress the audiences for whom _1ou
design them. Many detailed sign-making and lettering manuals are available. but
these general suggestions may help improve the quality of your group's posters.
Your particular answers to the following general questions will assist you in
planning, defining the primary focus and in designing the layout of your posters.

What do we reallv want our posters to do?
Infonn? Convince? Attract? Sell? Startle?

\Vhat, or who, is our intended target audience?
Students? Faculty? General public? Parade crowd?

How manv oosters will we need?
One? Six? Fifteen hundred?

Where will these be posted?
Classrooms? School hallways? Local store windows? Downtown?
Posting locations help determine what sizes your posters should be.

How soon are the posters needed?
Time is needed for designing, producing and distributing posters.

What poster materials are available to us?
School have them? Must purchase? Need weatherproof materials?

Who wjll be responsible for desjgnjng and producing our posters?
What talent is available? Are they willing, and have the time?
Once you have solid answers to each of the above, the rest of your decisions
should fall right into place. You're ready to go to work!
\1ost posters have at least the following purposes:
I. to inform
2. to attract attention
3. to highlight certain key features
4. to be inviting and easily read
5. to please the eye with color, form and content
You will have your own unique poster purposes of course, but you •viii no
doubt want to at least consider those listed above. Whatever you produce, you will
want it to get your readers thinking and to stir them to some type of active physical
response or commitment.
Plan the layout, arrangement or design of your poster before starting your
lettering and drawings. :V1ake one or more1lJllall layout" roughs" before beginning
yoll.rdCW~~ pffeitJWtSP you have a good idea of how the finished product will look.
Don't have to be fancy,just quick little sketches. These will also help you to select
appropriate color combinations.

- ---. -i;~- iiiii~~.~a;;~ 't ;~·e;;: Too-big for posti~g site.:.dominate offensiYely.
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BULLETIN BOARD
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BULLETIN BOARD
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SHAPE: Usually re<:tangular or square because our available materials are, but
sometimes other creative shapes can make your posters more dramatic.

~Sl'"e-

Be creative!

'<

~be
POsm<

1"

@

-::A-

LAYOUT: Keep it simple. Crowding shapes, words and letters doesn't work.
Don't place lines of lettering too close together.

\~~~=IP\ ~-~-f:Df-~-~-..,1
BALANCE: Organize figures, lines, words and lettering so that the end result
looks "comfortable" on your poster; like it belongs there.

MARGINS: Very important to overall impression. Basic to layout and balance.

I

"''c~ ~,cc

1-l.
LETTERING: Use lettering appropriate for your poster subject.
"

ARE

Use proper case letters; don't mix large and small case letters.

LEADERShlP
Make letter sizes that are legible, uniform, properly spaced and not crowded.

I LEADERS I I

'•'=IWHIP

Soften appearance by rounding square corners of letters.

LEADERSHIP

LEADERSHIP

Letters vary in width. Space accordingly.

WIQlJ l
(HO)

Make sure that lettering and figures contrast with background.

[CO MTll.AIT J
Minimize punctuation; but some O.K. for special emphasis.
Check vour spelling! Note: sometimes an intentional spelling error can be an
effective attention grabber, but such errors usually make credibility suspect.
!HJ l!JJ'/ IC fF fJa UIJ f
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Section VI
Personal and Social Responsibility
Service-learning
Service-learning gives the student the opportunity to apply their knowledge from
school into the real world. Washington State has published a guide (McPherson, 1997)
for school-based service-learning principles and practices. The programs should meet
the following guidelines:
•

Meet actual community needs

•

Are integrated into the academic curriculum

•

Involves students in planning and preparation

•

Encourages students to apply academic skills and knowledge in practical
problem solving through service

•

Provide students opportunities to apply practical problem solving skills to
academic concepts

•

Give students structured reflection time in which to think, talk, and write
about what occurred during the activity

•

Foster a sense of personal and civic responsibility

•

Expand the learning environment to include the broader community

•

Are conducted in collaboration with school and community

Service-learning projects will follow the FCCLA forms for project planning. FCCLA has
a wide variety of programs: Career Connections, Community Service, Families First,
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FACTS, Leaders at Work, Star Events and STOP the Violence that are all servicelearning programs. The planning guide in Section III is the process used in implementing
a service-learning project. The National FCCLA Programs guides contain a more
detailed explanation of how to implement any of the programs.
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Lesson Plan
Grade Level: 10-12
Leadership Class
Approximate number of Days: 2 months
Concept/topic: Service Leaming/Character Education-Emphasis on Respect
Objectives: Students will:
1. Have a clearer understanding of the ethnicity and cultural make up
of the Thorp School District and the Thorp Community.
2. Participate in the planning and implementation of a school wide
Service learning project.
Vocational Pumose: To encourage individual and group involvement in
helping achieve global cooperation and harmony.
Leadership Skills:
Critical Thinking, Creative Thinking, Problem-solving, Group Process,
Communication
Leaming Categories: Fun, Service Leaming, Character Development
F ACSE National Standards:
13.0 Demonstrate respectful and caring relationships in the family,
workplace and community.
13.5 Demonstrate teamwork and leadership skills in the family,
workplace, and community
Washington State FACSE Essential Leaming:
The student understand family systems and their relationship to:
• Individual development and society
• Balance of personal, family, and work roles
• Accessing and utilizing resources
Culture is the understanding and recognition of the similarities and
differences among individuals, families, and society and the impact of
this diversity on living and working.
Components: Diversity-Culture and Global
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Benchmark 1
Benchmark2

Establish a personal connection between
diverse cultures and their individual aspects
Appreciate cultural diversity within the
family
Understand the impact of social and cultural
systems.
Internalize an appreciation of the
development of characteristics of diverse
culture

Application/Assessment through FCCLA
Community Service: Team Service Project
Dynamic Leadership:
All leadership projects
Families First: You-Me-Us, team family-related projects
Power of One: Take the Lead, Family Ties

Process: Students will brainstorm ideas for the topics to be covered. They
would include, Character Education-strong emphasis on Respect, Exploring
the definition of"multicultural", understanding prejudice and discrimination,
self-identification. From these topics would evolve the entire program.
Leadership students would plan how to include these topics in the school
wide system from English to Art. This may include sharing and writing
poetry; creating paintings, sculpture, posters; learning and performing
dances; creating family trees; playing, listening and composing songs;
researching, creating recipes and making food dishes; or explore famous
people from different cultures and ethnic groups.
Activities of each session:
a.
The first session would be an introduction to the Leadership
class. The Peanut game would be used. The spin-off of this
would be for the students to brainstorm how to approach the
topic of multiculturalism in the school district. With the
teacher's guidance students will include all of the topics listed
previously in the process. The FCCLA planning process
would be used to organize the project.
b.
The second and possibly an additional session would be to
organize and set priorities for the project with continued use of
the FCCLA planning process.
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c.
(

d.

e.

f.

g.
h.

1.

J.

Two to three sessions would involve sharing the project to the
school district. One session would be to present the project to
the staff members at a morning staff meeting. Once the "buyin" of the staff is received, the Leadership students would then
share the ideas with the students at each grade level.
Two weeks of sessions: Soliciting sponsors in the surrounding
community as well as getting commitments from businesses,
organizations or individuals that would want to participate in
the project.
The development of the advertising campaign would take
several sessions. This would include creating posters, flyers,
newsletters and media announcements. In addition, speakers,
businesses and individuals would need to be contacted.
Throughout the time period, the student would check with the
teachers regarding the progress of the project. Deadlines for
individual assignments and/or projects will be set.
One session will be used to create an evaluation form for the
teachers and their students to evaluate the project.
Approximately 5 session will be needed to prepare for the final
celebration using a detailed planning calendar posted in the
classroom. The entire school and community, as well as the
surrounding community will be involved in this culminating
event.
One session will be needed to set up the gym and commons
area for the final celebration.
Two sessions will be used to evaluate and assess the project,
followed by a discussion of the evaluations from the teachers,
community participants and students from all grade levels.

Reflection, Assessment and Evaluation
Reflection is an important component to a service learning project.
At the end of each week, students should fill out the reflection form,
share it with the class and place it in their personal Leadership
Portfolio.
Students will use an appropriate FCCLA Planning Process form for
the project, whether it be a Star Event, Families First Project, etc.
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A rubric will be created with input from the students that apply to
each individual project.
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PEANUT PARADE
Focus
Group Size
Time Required
Materials

To discover and celebrare individual differences.
Entire class
l class period
A supply of unshelled peanurs--1 per class member.
(Could substitute with any fruir or vegetable.)

Setting

Standard classroom

Process

!. Scatter peanurs on the table and have each student select one.
Insrruct them to get to know their peanut using all of their
senses. by touching it. smelling it. rolling it. shaking it and
examining it closely. For fun. have them name their peanur.
2. CoUect all of the peanurs. mix them on a table in front of the
class and rhen display for rhe entire class to see.
3. Have the students come forward. either all together or in
small groups. and attempt to locate their peanut. If conflicrs
arise over their choices that cannot be reconciled. note them
and use them in the following discussion.
4. Use these discussion questions to help develop the purpose
of the activity.
a) How many feel thar you did nm get your own peanut'?
b) How were you able to distinguish your peanut from the other.;· 1
c) ln wh:11 ways was your peanut unique?
d) Whar correlations can you g:e in this exercise between the
differences in peanuts and the differences in people''
e) Why can't we get to know people as quickly aro easily as we <.lic1
our peanut'?
{) Wlly did you select your peanut'' Did shell charnc1eristics such
as blemishes. texrure. and even color effect your choice?
g) Do skin charnc1erisrics such as blemishes. texrure. aro even color
effect the way we interact with other people'? Why'1
h) Did you hear people puning peanuts down? Wllat correlations
can you make wi1h peanu1s and individu:J.ls at our school''
i) W"na1 can we do. as leaclers. 10 help all "peanuL'" :u our school
feel occep!ed?

86
Leaders for Life, (WASP)

SERVICE LEARNING
Focus

Group Size

To encourage positive leadership through service to school and
community.
Entire class
(Projects could be done as large group. small groups or individual
students.)

Time Required

To be determined by the instructor.
(Suggestion: At least one hour per week either during class time or
outside of school.)

Materials

Setting

Community Service Certificates, for end of semester.
Student Handout: Reflections on Service Learning
School and community
\

\,
Process

I. At the beginning of the semester, the expectations and
requirements for community service (service learning). will
be explained to the entire class.
2. Discuss the concept of leaders giving back to their
community, whether it be to their own school or to the larger
community. Look for examples of leaders in the community
who are giving of their time and talents to the larger
community. (Spans stars, civic leaders, elected officials.
and other caring citizens etc.) "Service learning" can take
many forms. Discuss examples such as peer tutoring, natural
helpers, cross-age or cross-cultural interactions with at-risk
kids, community food drives. hospital volunteering. or the
coaching of a little league team.
3. In order for service learning to be really effective, personal
reflection must occur immediately following the activity.
Following each service learning experience. the students will
complete the student handout. Reflections on Service
Learning. Once a week, a few minute~ of class time
should be devoted tO celebrate individual contributions.
successes. frustrations. etc.
4. At the end of the semester. hold a special ceremony to
celebrate the service learning experiences. An effective
technique is to incorporate slides or videos (set to music) of
the students in action. At the close of the ceremony. present
a certificate, designed by the instructor, to each student.
(Sample !rertificate is included.)

Leaders for life, (WASP)
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(REFLECTIONS ON SERVICE LEARNING )

l . \\'hat do you feel that you accomplished. this week. in service leammg that you are proud or''

2. Think about some memorable incident or situation that you were involved in this week. The
incident might have marked a moment of success. failure. satisfaction. frustration. sadness or
humor. Describe the situation as you perceived it.

3. Think a bit longer about the incident above. \\'hat does this teU you about yourself (values.
concerns. wishes. etc.)0

-4. Did 'omeone say or do something that surprised you today·> In what way'.' Oe,cnbe.
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Section VII
Evaluation

Evaluation is an important part of any planning process. It is a continuous
process that occurs before, during, and after meetings and activities. It is particularly
beneficial at the beginning and end of an activity and at the end of the semester or school
year.
Following are some tips to use when planning an evaluation (Fiscus, 1995).
1. Decide what you want to evaluate. (Achievement of goals, how good the program is,
how smoothly the program operated, program outcomes)
2. Decide how the evaluation results will be used. (To refine or improve the program, to
prepare a report, to develop a new program, to gain broader support for the program)
3. Decide when the evaluation should take place. (At different times throughout the
program, at the end)
4. Decide who will be involved in the evaluation. (Teachers, students, administrators,
parents, members of the community)
5. Decide what kinds of information need to be collected, what methods will be used to
collect the information, and how the information will be analyzed.
6. Decide how the finding of the evaluation will be reported and to whom.
7. Decide what to do with the feedback from reviewers of the evaluation.
Evaluations of the course must be made by the instructor. Activities must be in
alignment with the EALRS and the National Standards for Family and Consumer
Sciences. Samples of possible forms of evaluation are included in this curriculum.
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How This UniULesson Addresses Washington State Learning Goals
EAL Rs

THINKING ANALYTICALLY,
LOGICALLY, CREATIVELY

APPLICA Tl ON/CAREERS

.::iubject:

Students will:

Students will:

Component:

e

Present an argument

e

See career implications

0

Use logic and reasoning

e

Access career role models

e

Encounter adult expectations

0 Compare, contrst, classify

'

e

Test hypothesis

e

Use campus/community sites

e

Troubleshoot, problem-solve

e

Practice individual initiative

0

Apply decision-making

e

Use leamwork skills

0

Think creatively, divergently

0 Practice leadership skills

-

Subject:
Components:

Students will see:

0 Cause and effect
0

Commonality and diversity

e

Systems and patterns

0

Scale and symmetry

..

e

Cycles and change

0 Interaction and relationlships
0 Tirne and space

e

Equilibrium and order

Perforn 1ance (the problem or product students will address):

Assess111ent Strategies (e.g., reneclion questions, rubies):

I

(
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e

Serve others

e

Teach others

e

Appreciate oth.ers' differences

e

Apply safety skills

e

Use planning skills

e

Access varied resources

e.

Acquire vocational/technical skills

( COURSE EVALUATION for LEADERSHIP )
:vt:

general 1mpress1on of the class is (was):

I c\pec:t a -----=grade in this class.
Things I shoulcJ have cJone more or this semester:
Things I shoulcJ hal'e cJone Jess or this semester:
Things the instructor should have done more of this semester:
Things the 1nstriJCtor should have done less of this semester:
The single thing that would make this class better is:
The single thing that should always remain the same in this

cla~s

is:

UNITS
Public Speaking. Parliamenrary Procedure.
CreaJrve Visuals, Group Dynamics. (erm Pro;ecr

Which unit did you en1oy most? _ _ _ _ _ _ _ _ _ _ _ __
Which unit did you en1oy least? _ _ _ _ _ _ _ _ _ _ _ __
WORK
Notes. Films. De1nonsrrauons. Posters.
lndependenr Pro1ecrs. Discumon. S1mularwns

What type of work do you most en1oyry _ _ _ _ _ _ _ _ _ _ _ _ _ __
What type of work do you least e n j o y ? - - - - - - - - - - - - - - What type of work helped you learn easiest? _ _ _ _ _ _ _ _ _ _ _ __
What type of work did the least for learning? _ _ _ _ _ _ _ _ _ _ _ __
FUTURE APPLICATION of LEADERSHIP CONCEPTS
What ha' c you learned 1n this class that will be of value in your personal and professional
l11c·• Can :ou JUSlil"y a leadership credit to a future employer or uni\ erstty'' (use back ol
page lor :our rcspone)
OTHER COMMENTS:
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Criteria:
Rating x Weight= Score
Letter of
lntroduction
...:3 ::;

---

---

0

0

0

Clearly communicates
analysis of self as learner:
I
recognizes and celebrates
successes.

Some uncertainty in self as
learner; recognizes but does

Demonstrates understanding and use of job-seeking
skills.

Understands but does not
consistently use job-seeking
skills.

Career
Development

Message does not convey
self as learner: does not
recognize or celebrate

not celebrate successes.

successes.

=- - -

- - - - \4

I

Basic job-seeking skills
have not been mastered

I

Supervised Practical

;

Experience

--- \4 ::; ·---

Demonstrates understanding and use of job-keeping
skills.

Understands but does not
consistently use job-keeping
skills.

Basic job-keeping skills

Writing shows depth and
elaboration of topic; few
errors in mechanics: strong
thinking skills are evident.

Competent treatment of
topics; occasional errors in
mechanics; evidence of
thinking is present.

Writing lacks depth and
elaboration of topic: frequent
errors in mechanics: evidence
that thinking lacks clarity.

Samples show variety
of skills: consistently
completed with aboveaverage accomplishment.

Sam pl es show some variety
of skills: inconsistent
accomplishment.

Samples lack variety of
skills: few samples presented, with only minimal
accomplishment.

Understands and uses
necessary terminology
and skills: concepts are
integrated.

Understands and uses
necessary terminology:
skills and concepts evident.
but not integrated.

Basic terminology. skills.
and concepts have not been
mastered: unable to integrate.

Demonstrates a variety
and depth of involvement
and leadership skills.

Some involvement in
organizations and in
leadership skills.

Lacks variety and depth in
involvement or leadership
in organizations.

have not been mastered.

i
I

\\'ritten

Report

- - - x4 =- - I

i

\Vork
Samples

- - - x5= - - Statement of
Competencies

---

\4::

·--I

:\\vards and
Recognition

I
I

I

I

- - - x3= - - - I
I

IM lh'il".!J.,'l l-·;i-<1

!

Other
-- x

1
I

-

=

---

'

'

I

I
I

Total Points: --Total ?01nts Poss1b!e:
d 1 Points
S .<.~CO'

I

.i.11,.rna1nf' ..i.sse)sment

, 1::i: .;J,.[•l »11 ('i !.. J J =I

I
I
I

t\ Fom1/v and Consumer Sciences Teacher·s Tool

i=lrov1oeo oy Future HomemaKers or Amenca. Inc
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I

~Sample Performance Evaluation
Per1ormance Code:
1 • Above Position Standards
2 • Meets Position Standards (Fully Competent)

··------ · - - - - - - - - - - - -

3 • Below Position Standaros
I • Due to lnexpenence or nowooss to posrt1on
P • Due to below·standaro pertormance

\ .r. d!Jpropnate box

_._. .:::'.
.. ~c

! ::,; ? .:.

J;

JO\

1

2

3

COMMENTS

LEADERSHIP
~ .. -:.c

:::.e:·.rl!rlg nt'\\' ideas. staff

· .·. .::::·:·and d:rPction
JUDGEMENT
::>.-•• e.nc.:c
:~"

c!.t-c1s1on::. matuntv.

_, ~::: '.'.,,.;. :1 t:!SS. cons 1s1ency

QUALITY OF WORK
;_;(,::..::\:: ~·:Sul!S

i.horough.

INITIATIVE
j.;.>:;tar:e:- :on,·ard thinking. seek

PEOPLE SKILLS
:.:-:::.::: .. ':" r.:.dt1onsn1ps. teamwork.

:::·~,~~~ 1 ~:~:.~~~~nl

use of

Ii

: : :: c:!:~ :c .. :; fur!nduon

~--------------L.---l-----l---1--------------------1
RELIABILITY
.. .... :~~'.'h:~~

:o

.;o:· ,L:: c::int-

~u 10

extra lengths

~t<sponsibtlHy

WORK ETHIC

.::or.1r:-::::1:en: !:O!it:stv. 1ntegruy.
:-. .. :--.;:·. ~<:.:'...

COMMUNICATIONS
;,..'.:'a: co:;c:~2

,,:f!ec11ve. proactive

I
i

FLEXIBILITY
~~~~:...J:-:::.t.'

·::, c:-:ar;g~ composure .

.. :J~:~ ::-:.:-. .::ecness

!
_.:: '.);H.1'

?:t:d::ot'

ddd-

' E,·aluator·s Conunents:

I

Al Performance/Skills

jl::: ~;' j\ 1) 1) lj ... i:f l ~ '.O .=utvte HOmemal<.ers ol

B) GrowthJSuggestions for Future

Amar1ca.1nc
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• Employee's Comments

Leadership Class Contract
l?..e<J.·c1ired rissign;ne;irs:
l. Organizational Skills

Individual Project
,.,; ..... ,...!,.. fn"',.....,...~ T .... ,...:~ ....- ,..:~- ... .... ~ ..... "\
v i,:,1..1ar.:> l. .!. v,:,t1,,,r.:-, t...V'v!\.\..J. .:-1511,:, .. 'vt\..)

3. Public Speaking
4. Project Plaru1ing

5. Services

Formal Introductionss or presentations
ASB Elections
Pep Assemblies
Awards Ceremonies
Fuudraisiirg
Comiuirtcc V/ork
Service Project

6. Personai lvianagemenr

~~ttenciance

Dispia:· cases

f) ...... ,...n.,...l:..._,,
.l t.U.1'- l 1.1(.U.ll

J

()rg:.:;ni7ation

Co11tract Points
Corztruct ff)ints:
Date

________ i'vfake a poster for an evenr

1.

.,

- - - - - -Set up for an assembiy
________,..:lerul up tOr an as.sen1b!y

3.
4.
5.
6.

7.

8.
9.
10. _ _ _ __
11. ______

12.______
l3. ______
j,j

·~·------

15. ______
16. _ _ _ __
l7. ______

ta. _____
19. _ _ _ __

20. ______
21.______
22. _ _ _ __

.23.- - - - -

______

24.
,_-----~.).

Signatw·e

.26. ______
'27.- - - - 2S. _ _ _ __
29. _____

_ _ _ _ _ _ _ Attend an ASB meei:ing
________.-\ttend a Schooi Board meeting:agenda meerh1g
________.Participate i.!1 a '~lass or club service project
________ Work ar a sport event
________Clean up after a dance
________.A.tteud a band or choir concert (CWU ok)
iviake a presennuion at an ASB meefing
--------He
-------- ip with decorations for a dance
________·1·ake tickc:ts at a dance
money from a fundraiser and deposit with the Treas.
--------Coiiect
________
Do iirrer patrol
________Participate in River Cieau-up
_ _______ Read Daiiy builetin
_ _______ Participate in pep assembiy
--------~1ak.e the honor roil
_______ Prepare locker signs
Hoici and ~4.SB. Class or club office
- - - - - - -Join
- - - - - - a schooi club
_______ Parricipare in a sporr tearn
- - - - - -V./rire rilank you notes arler an event
________.Present a proposal ~o the principal tOr appro\ial
Parricipare in teacher appreciarion activiry
- - - - - - -t'viake
disnibute biru'lday cards
- - - - - - -Se!ect and
studt:nt
of the week
-------·
________ Se!ect 1j,eacher of the month
9

Section VIII
National and State Standards

National Standards for Family and Consumer Sciences
The High School Leadership class addresses the following Standards
Career, Community, and Family Connection
1.0
Integrate multiple life roles and responsibilities in family, work,
and community settings.
1.1
Analyze strategies to manage multiple individual, family, career,
and community roles and responsibilities.
1.1.6 Determine skills and knowledge needed to develop a life
plan for achieving individual, family, and career goals.
1.2
Demonstrate transferable and employability skills in community
and workplace settings.
1.2.3 Apply communication skills in community and workplace
settings.
1.2.6. Demonstrate leadership skills and abilities in the workplace
and community.
1.2.8. Demonstrate work ethics and professionalism
1.3
Analyze the reciprocal impact of individual and family
participation in community activities.
1.3 .1 Examine goals that support individuals and family
members in carrying out community and civic
responsibilities.
1.3 .2. Arrange a plan for individuals and families to select and
develop skills in community activities.
1.3 .3. Determine the skills that provide beneficial services to the
community
Family and Community Service
7.0
Integrate knowledge, skills, and practices required for careers in family
and community services.
7.2
Analyze factors related to providing family and community
services
7.2.7 Explore community-networking opportunities in family and
community services.
7.3
Demonstrate professional behaviors, skills, and knowledge in
providing family and community services.
7.3 .2. Demonstrate professional, collaborative relationships with
colleagues, support teams, participants, and families.
7.4
Evaluate conditions affecting individuals and families with a
variety of disadvantaging conditions.
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7.5

Identify services for individuals and families with a variety of
disadvantaging conditions.

Interpersonal Relationships
13.0 Demonstrate respectful and caring relationships in the family, workplace,
and community.
13 .3 Demonstrate communication skills that contribute to positive
relationships.
13 .3 .2 Demonstrate verbal and nonverbal behaviors and attitudes
that contribute to effective communication.
13 .3 .3 Demonstrate effective listening and feedback
techniques
13 .4 Evaluate effective conflict prevention and management techniques.
13 .4.2. Determine how similarities and differences
among people affect conflict prevention and
management.
13.4.3 Determine the roles of decision making and problem
solving in reducing and managing conflict.
13.5 Demonstrate teamwork and leadership skills in the family,
workplace, and community
13 .5 .1 Create an environment that encourages and respects the
ideas, perspectives, and contribution of all group members.
13 .5 .2 Demonstrate strategies to motivate and encourage
group members.
13.5.3 Create strategies to utilize the strengths and limitations of
team members.
13.5.4 Demonstrate techniques that develop team and community
spirit.
13 .5 .5 Demonstrate ways to organize and delegate
responsibilities.
13 .5.7 Demonstrate processes for cooperating, compromising, and
collaborating.
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Washington State
Essential Academic Learning Requirements
High School Leadership Class addresses the following EALRS
WRITING
1.

The student writes clearly and effectively
1.1
Develop concept and design
develop a topic or theme; organize written thoughts with a clear
beginning, middle, and end; use transitional sentences and phrases to
connect related ideas; write coherently and effectively
1.2
Use style appropriate to the audience and purpose
Use voice, word choice, and sentence fluency for intended style and
audience
1.3
Apply writing conventions
Know and apply correct spelling, gramillar, sentence structure,
punctuation, and capitalization

2.

The student writes in a variety of forms for different audiences and purposes
2.1
Write for different audiences
2.2.
Write for different purposes
2.3.
Write in a variety of forms

3.

The student understands and uses the steps of the writing process.
3.I
Prewrite
3.2
Draft
3.3
Revise
3.4
Edit
3.5
Publish

COMMUNICATION

1.

The student uses listening and observation skills to gain understanding
1.1
Focus attention
1.2
Listen and observe to gain and interpret information
1.3
Check for understanding by asking questions and paraphrasing

2.

The student communicates ideas clearly and effectively
2.1
Communicates clearly to a range of audiences for different purposes
2.2
Develop content and ideas
2.3
Use effective delivery
Use effective language and style
2.4
2.5
Effectively use action, sound, and/or images to support presentations
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3.

The student uses communication strategies and skills to work effectively with
others
3.1
Use language to interact effectively and responsibly with others
3.2
Work cooperatively as a member ofa group
3.3
Seek agreement and solutions through discussion
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Resources
California Association of Directors of Activities
783 Rio Del Mar
Aptos, CA 95003
California Association of Student Councils
1212 Preservation Park Way
Oakland, CA 94612
Cispus Learning Center
2142 Cispus Road
Randle , WA 98377
National Association of Student Activity Directors
PO Box3250
Reston, VA 22090-1250
National Association of Secondary School Principals
Department of Student Activities
PO Box3250
Reston, VA 22090-1250
Washington Association of Secondary School Principals
1021 8th Ave. SE
Olympia, WA 98501-1500
Washington Activity Coordinators Association
P.O. Box307
Nooksack, WA 98276
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CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
After gathering background infonnation for this project, the author found very
little research on youth leadership. Literature relating to service-learning was in great
abundance.
The author then created a Review of Related Literature, which not only helped
substantiate the necessity of a leadership class at the high school level. The author found
numerous resources for student leadership in established curricula, talking with present
leadership teachers, searching the web and reading journals.
Once data were collected and analyzed, the author then used the infonnation and
materials to create a workable leadership curriculum guide for the high school student.
This guide is in alignment with Washington State Essential Learning Requirements and
the National Family and Consumer Sciences Standards. The curriculum guide includes a
variety of activities shared by other leadership teachers. The guide is precisely a guide.
There is the option to remove or add materials that would improve the context of the
guide or if state and national standards change.

Conclusion
Students learn by doing. It has been said that long-t= retention improves with
practice. Doing or experiencing learning retains 80% of the learning while teaching
100

others retains 90%. Providing the opportunity for students to apply classroom learning to
the real world in leadership roles provides more authenticity and purpose for classroom
learning.

Recommendation
The author recommends this curriculum guide to be used by a leadership
classroom teacher. Not all activities and strategies may work for all teachers; therefore it
might be helpful to modify the materials and activities to meet the needs of the teacher
and the students. The author believes that all students should be able to benefit from
learning and apply leadership skills.
The author has had the opportunity to use some of these activities in her high
school leadership class. The students responded well, but the need for a more structured
classroom was evident. Students seemed to have enjoyed the activities. The author
recommends using the resources in the project for additional activities.
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Appendix A

A.

COMMUNICATION SKILLS
The student will be able to:

B.

1.

Improve speaking skills in small or large groups.

2.

Improve listening skills in small or large groups.

3.

Improve group skills necessary to get others to listen.

4.

Increase poise while working in groups.

5.

Increase awareness of the importance of public relations.

GROUP PROCESSES
The student will be able to:
1.

Increase their awareness and effectiveness in group processes and
skills as they apply to various situations.

2.

Increase their understanding of different leadership styles as they apply to
various situations.

3.

Increase their understanding of the concepts of conflict resolution.

4.

Increase their ability to apply effective motivation and involvement
techniques.

5.

Increase their understanding of appropriate group decision-making
processes.

6.

Increase their understanding of effective goal setting.

7.

Increase their understanding of the importance of identifying and utilizing
104

available resources.
8.

Increase their understanding of the concepts of group dynamics.

9.

Increase their understanding of appropriate evaluations and/or debriefing
techniques.

C.

MANAGERIAL SKILLS
The students will be able to understand:
1.

The essential elements necessary in planning, conducting and evaluating
meetings, skits, assemblies, fund-raisers, and other projects.

2.

Various problem-solving techniques.

3.

The value of delegation of authority, involvement techniques, and
methods of motivation.

4.

The principle of chain of command.

5.

Time management, task analysis, and pre-and post- time lining.

6.

Respect for established procedures, legal parameters, and financial and
budgetary management.

D.

7.

Various goal setting and prioritization techniques.

8.

Position functions.

SELF-AWARENESS
The students will be able to:
1.

Increase their self-esteem and self-concept through an increased
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understanding and awareness of sel£
2.

Increase their understanding of self through self-inventory, values
clarification, goal setting and evaluating experiences.

3.

Increase their skills in areas of assertiveness, risk-taking, conflict
resolution, and time management.

4.

Increase their self-help skills in areas of stress management, coping with
failure/success, and dealing with criticism/praise.

E.

HUMAN RELATIONS SKILLS
The students will be able to:
1.

Increase their understanding of the values of positive reinforcement, trust,
and honest communication.

2.

Increase their awareness of social, cultural, ethnic and racial diversity, and
to increase their ability to deal with such diversity.

3.

Increase their understanding of techniques used to develop positive school
and community climates.

4.

Increase their understanding of the lonely/alienated students and ways to
increase their sense of belonging.

5.

Increasing their awareness of good sportsmanship and the way it can be
generated.

6.

Increase their awareness of sexism and sexual equality in leadership.

106

AppendixB
The "telling" leader
•

Identifies a problem, considers alternative solutions, chooses one of them, and
then tells the group members what they are to do

•

May or may not consider what the group members will think or feel about the
decision, but does not let them participate directly in the decision making

•

May or may not use or imply coercion

•

Assigns roles to members

•

Relies primarily on his or her own judgment

The "persuading" leader
•

Makes the decision without consulting the group, but instead of announcing
the decision tries to persuade the group members to accept it

•

Describes how the decision fits both the interest of the group and the interest
of the individual members
The "telling" and "persuading" styles of leadership are most effective
and/or prevalent in large groups, in passive groups, in groups that meet
infrequently, and/or at times when a quick decision or deadline must be
met.

The "consulting" leader
•

Gives the group members a chance to influence the decision from the
beginning

•

Presents the problem and relevant background information, then asks for ideas
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on how to solve it
•

May offer a tentative solution for the group's reaction

•

Encourages the group to increase the number of alternative actions to be
taken and/or considered

•

Selects the solution he or she regards as most promising
The "consulting" style ofleadership is most effective and/or
prevalent in large groups, motivated groups, representative groups,
and/or organized groups.

The "joining" leader
•

Participates in the group discussion as just another member, agreeing in
advance to carry out whatever decision the group makes

•

Encourages group decisions

•

Works for group goals

•

Allows for individual recognition

•

Tends to guide, not rule

•

Often submerges his or her self in the group's identity

The "delegating" leader
•

Defines a problem and the boundaries within which it must be solved then
turns it over to the group to work out a solution

•

Sets a few guidelines

•

Tends to make a secretarial function or resource person identity

108

•

Often does not announce his or her own ideas
The "joining" and "delegating" styles ofleadership are most prevalent
and/or effective in small groups, highly motivated groups, groups with a
high tolerance for ambiguity (where members need little direction and are
comfortable with a wide area of freedom), groups with a relatively strong
need for independence, groups where the members understand and
identify with the goals of the organization, groups where the members
have the necessary knowledge and experience to deal with the problem,
and/or groups where the members expect to share in decision-making
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Appendix C
Service-learning and Community Service Survey
•

Sixty-four percent of all public schools, including 83 percent of public high schools,
had students participating in community service activities recognized by and/or
arranged through the school

•

Fifty-seven percent of all public schools organized community service activities for
their students

•

Thirty-two percent of all public schools organized service-learning as part of their
curriculum, including nearly half of all high schools

•

Schools with service-learning tended to have grade-wide service-learning, servicelearning in individual courses that were not part ofbroader grade or school-wide
initiative, or discipline-wide service-learning programs

•

Eighty-three percent of schools with service-learning offered some type of support to
teachers interested in integrating service-learning training or conferences outside of
school

•

Most schools with service-learning cited strengthening relationships among students,
the school, and the communing as key reasons for practicing service-learning
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AppendixD
Impact on Service-learning
•

Service-learning has a positive effect on the personal development of public school
youth

•

Students who participate in service-learning are less likely to engage in "risk"
behaviors

•

Service-learning had a positive effect on students' interpersonal development and the
ability to relate to culturally diverse groups

•

Service-learning helps develop students' sense of civic and social responsibility and
their citizenship skills

•

Service-learning provides and avenue for students to become active, positive
contributors to society

•

Service-learning helps student acquire academic skills and knowledge

•

Students who participate in service-learning are more engaged in their studeis ane
more motivated to learn

•

Service-learning is associated with increased student attendance

•

Service-learning helps students to become more knowledgeable and realistic about
careers

•

Service-learning results in greater mutual respect between teachers and students

•

Service-learning improves the overall school climate
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•

Engaging in service-learning leads to discussion of teaching and learning and of best
ways for students to learn

•

Service-learning leads to more positive perceptions of schools and youth on the part
of community members
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AppendixE
Eleven Essential Elements of Service-learning
1. Effective service-learning establishes clear educational goals that require the
application of concepts, content and skills from the academic disciplines and involves
students in the construction of their own knowledge.
2. In effective service-learning students are engaged in tasks that challenge and stretch
them cognitively and developmentally.
3. In effective service-learning, assessment is used as a way to enhance student learning
as well as to document and evaluate student performance.
4. Students are engaged in service tasks that have clear goals, meet genuine needs in the
school or community and have significant consequences for themselves and others.
5. Effective service-learning employs formative and summative evaluation in a
systematic evaluation of the service effort and its outcomes.
6. Effective service-learning seeks to maximize student voice in selecting, designing
and implementing and evaluating the service project.
7. Effective service-learning values diversity through its participants, its practices and
outcomes.
8. Effective sevice-learning promotes communication and interaction with the
community and encourages partnerships and collaborations.
9. Students are prepared for all aspects of their service work including a clear
understanding of task and role, the skills and information required by the task,
awareness of safety precautions, as well as knowledge about and sensitivity to the
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people with whom they will be working.
I 0. Students' reflection takes place before, during and after service, uses multiple
methods that encourage critical thinking, and is a central force in the design and
fulfillment of curricular objectives.
11. Multiple methods are designed to acknowledge, celebrate and further validate
student's service work.
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